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Message from the
Executive Director
There is a shared sense of guarded relief as the end of the school year arrives. True, there is no shortage of
issues awaiting just around the corner, but finishing the 2020-2021 school year is a major milepost in and of
itself. It has been some year!
There is not enough space here to recognize all who have joined in on every EARCOS school campus to make
it to the finish line. But, above all else, we must recognize the enormous challenges overcome by the 164,000
students in our schools, perhaps none more than the members of the Class of 2021. Their commitment to
learning, their willingness to adapt, their patience, their resilience and their undying optimism during a year
choked by ambiguity, are a lesson to the rest of us.
For all the upheaval the pandemic has inflicted, there were some silver linings. Boards, school leaders, faculty,
staff, parents and students were bound together against a real and present danger, bringing a new sense of openness and trust across school communities. And, of course, the ability of technology to support new approaches
to learning cannot be overstated. And who among us has not marveled at the new levels of shared inquiry
that brought educators from every region together for conversations about exciting possibilities to rethink the
possibilities in for a post-pandemic education?
For EARCOS, one very real silver lining has been a webinar series that featured scores of sessions on topics
ranging from leadership in crisis, to school finance, assessment, understanding cultural gaps, DEIJ, child safeguarding, faculty recruitment, the change process, school safety, innovative curricula, and so much more. While
our annual conferences were postponed, there was instead a series of rich on-line events involving individuals
from nearly all of the 196 EARCOS schools. Deep discussions about the future of teaching and learning have
taken on a new level of excitement and a redoubled sense of urgency. I thank everyone who joined us and
especially offer my gratitude to the many individuals who led the webinars throughout the year.
Throughout the past 14 months, issues related to mental and social-emotional well-being have risen to a level
far beyond anything our schools have previously experienced. In response, EARCOS has worked closely with
the Truman Group to support two groups that have been asked to carry exceptionally heavy burdens this past
year: counselors and Heads of School. Next year, we will expand those two programs. Report after report
indicates that the need for on-going socio-emotional support is greater today than ever before. It is so very
important that we all take care of ourselves and one another during these extraordinary times. We are eager
to receive your recommendations for programs and initiatives that have a proven track record of fostering
wellness in your schools.
I will close by offering my congratulations to each of you--our teachers, school leaders, board members, staff,
and students--for carrying the torch of resilience, innovation, international understanding and unparalleled
teaching and learning through the uncertainties of the past 14 months. Better days are on the horizon, of that
we should all be assured. In the meantime, please take time to enjoy this issue of ET, rest up over the summer,
and take good care of one another.
With all best wishes from all of us at EARCOS,

Edward E. Greene, Ph.D.
Executive Director
East Asia Regional Council of Schools
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“You have a masterpiece inside you, you know. One unlike any
that has ever been created, or ever will be. If you go to your grave
without painting your masterpiece, it will not get painted. No
one else can paint it. Only you.”
		

—Gordon MacKenzie, Orbiting the Giant Hairball

When You Are or Are Not in Charge

COVER STORY

Leading Yourself
Through Change
Chapter 5 Excerpt
The Human Side of Changing Education
By Julie Jungalwala
Founder & Executive Director of the Institute for the
Future of Learning

In 2015, I conducted a research report for Arthur Levine at the
Woodrow Wilson Foundation titled “The K–12 Transformational
Landscape.” The scope of the research was to interview a number
of thought leaders to gain perspective on the short-, medium-, and
long-term trends in the American K–12 education system, its primary
challenges, and the biggest potential levers for change.
One of my biggest takeaways from the research was the growing
sense of a bifurcating path and what might happen if we decide to
stay on the path of the one-size-fits-all model, or make the choice to
fundamentally rethink and reimagine the system.
Conducting the research helped me understand the terrain and the
choices before us. Yes, there is much innovation happening. There is
an ed tech bubble happening right now. There is the semblance of
schools moving into the 21st century with iPads and apps and big
data. But scratch under the surface, and a significant percentage of
this “innovation” is “technologizing the traditional” (Richardson, 2015).
Any technology that helps facilitate the processes and procedures
existing in the current system is a much easier sell than something
that will disrupt the status quo and support a more creative—and
risky—approach.
What might happen if we double down on the industrial era model
with the power of technology?
The dystopian view is that we have millions of children isolated in
front of computers or tablets being fed adaptive instruction. Students
will progress in a linear way through a prescribed curriculum with
little or no opportunity to create or think for themselves. Don’t get
me wrong, I have nothing against computer adaptive instruction; it is
a helpful tool in the overall learning process. But if we do not stop to
think about the overarching outcomes that we seek, then the default
path is one of consumption, increasing isolation of the student, and
reduced risk taking—aided, and made more efficient by, technology.
Conducting the research made me realize that the overall pace of
change is too slow and that too many innovations, in particular technology innovations, are not actually that innovative. A deeper change
is needed and technology (alone) is not our savior.
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After I completed the research, I took an inventory of what I had
learned after a decade of this work:
We are asking a system designed on the principles of control,
compliance, and consumption to change to its opposite, that is,
a system of agency, autonomy, and creativity. It usually takes anywhere from five to seven years for a principal or superintendent
to lead and implement this level of sustainable change.
A new learning ecosystem is taking form and shape. The default
of that shape could become a technologized version of the industrial model because our collective narrative of what “school”
looks like is so strong.
A potential reality is that the gap between the haves and have
nots widens further; a situation in which children of upper-middle class parents have access to a wide array of choices, both
online and offline, and build the skills and habits of mind that will
enable them to thrive in our complex and ambiguous world—
with a bare-bones, accountability-driven curriculum for children
from the lower-middle classes and in poverty.
If we are serious about real change, we need to start asking
ourselves, “What needs to end?” We do a very poor job of taking things off the plate of education. We just keep adding more.
What should the education system stop doing? When was the
last time federal- and state-level education policies were reviewed with a view to which policies support what we want to
see and which ones do not?
Why I am sharing this? Because there are days when I am overwhelmed by the magnitude of the task before us. There are days
when I tell myself I should stop trying to change an obsolete system.
That the system will never change in a meaningful way. It was not
designed to change. I should just focus on helping to build the new
learning ecosystem and stop trying to change a century-plus-old
bureaucracy.
But then there are days when I see a team of teachers design a class
together and I can see each person on that team is playing in their
zone of genius.There are days when I see a principal be vulnerable in
front of his community when he describes the North Star and tells
the group of assembled adults that he does not have all the answers
and that he needs their help and I see a community rally behind
the change with head and heart. There are days like the day when I
walked through the hallways of Columbus Signature Academy and
saw fourteen-year-old students mastering the skills it took me well
into my early thirties to learn.
And it is on those days when I know this level of change is possible
and when I double down on its purpose.
I was raised in the old system. Perhaps you were too—a system
of compliance, consumption, and control. The irony is that many of
us in the current system were successful in the old, and here we
are, knowing that it needs to change and that we do not have all
the answers. The right answer no longer resides at the back of the
textbook.

It resides within us.
It resides in our individual and collective will to embrace ambiguity,
uncertainty, and risk, to hold the vision steady and to work toward it
with steadfast commitment and an understanding that it takes time.
It takes time, patience, and heart.
It resides in our ability to break free of the double binds of “learned
helplessness” and “waiting for permission” that the system too often
perpetuates.
Which brings me to you.
What is the change that you want to see?
You do not need a formal position of power or authority (such as
principal or superintendent) to lead change in the education system.
The reality is we need hundreds of thousands of change agents,
working both inside and outside the system, if we are to see sustainable and meaningful change in this next decade. We need change
agents at all levels. Regardless of the change you want to see, the
more change leaders I coach, the more I see that every single one of
them is on the path of the Hero’s Journey.
The Hero’s Journey
“What is the change you want to see and what is your first step?”
Your answer to this question puts you on your own personal path
of change.
In 2012, I was invited to speak at a TEDx event in Washington, D.C.
The theme for the event was “The Hero’s Journey.” I had not heard
of the Hero’s Journey before and began to learn more about its
structure as a narrative tool. I learned how Joseph Campbell was
one of the leading researchers and writers on the “monomyth” and
how the Hero’s Journey is a universal guide for the explorer setting
out on an unknown journey and the joys and trials that he or she
will find on the path.
As I learned more about the Hero’s Journey, I began to see its application to the education system and to the children within it. During
that TEDx talk, I spoke about the great work I was seeing in schools
across the country and I gave the talk the title “Every Hero Has to
Find Their Own Way.” My intent with the title was to underscore
that each student is a hero and has to find his or her own way—and
a generative learning environment provides that.
I have come to realize that the same thing applies to us, the people
who want to see change in the education system. If there is change
that you want you see, you are being called to live the change that
you seek.
At its core, the Hero’s Journey is a journey from what you know
to what you do not know, from the known world to the unknown
world (see Figure 5.1). This is exciting and scary in equal measure. It
takes us to edge of our comfort zone and what we know. It requires
us to embrace uncertainty, risk, and adventure.
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Figure 5.1 The Hero’s Journey
Source: Illustration by Kelvy Bird. Adapted from Campbell (1973). The Hero with a Thousand Faces (2nd ed.).

Stages of the Hero’s Journey
1.

2.

3.

4.

5.

Call to Adventure. The Call to Adventure can be an external
event, a challenge, an opportunity, an idea, or an internal shift.
You have been living in your ordinary world, but now things feel
different—there is something inside you that is calling you to
adventure and to leave the current and known world behind.
You might be a teacher with an idea for an app, a new principal
with a different vision for your school, or a parent who is frustrated with the limited education options available to your child.
Fear and Uncertainty. Having heard the call to adventure, you
begin to feel the uncertainty and fear of embracing the unknown. You know the path is uncertain and full of risks, and you
don’t (yet) have the skills for the task at hand. As a teacher, you
might tell yourself you do not know much about technology, so
how can you start to build an app? As a new principal, you might
doubt that anybody else in the community shares your vision.
As that parent, you might be overwhelmed at the thought of
what it takes to launch a new school.
Meeting the Mentor. Serendipitously, you meet the mentor.
Meeting the mentor can be listening to your own inner voice,
or it can be meeting a wise friend, colleague, or stranger who
helps you with advice and support for the journey ahead. You
might find that mentor inside or outside of your school context;
they may be outside the education system entirely.
Taking Action. You commit to the path and cross the threshold
from your known (and in many ways, safe) world to the unknown world. You decide to attend the weekend hackathon to
build a prototype of your app, you invite the community into
a conversation about the vision for your school, or you host a
meeting of like-minded parents who are dissatisfied with their
local school options.
Challenges and Finding Your Tribe. Having crossed the threshold, you meet a series of challenges, allies, and enemies. Sometimes those enemies are external. Sometimes they take the
form of your inner critic, telling you that you are not capable of
what you have chosen to take on—that it is too big, too scary,
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6.

7.

8.

and who do you think you are for even trying? It is also a time
when you meet people who are on a similar path, who resonate deeply with your work or goal. These are the people who
offer commitment, support, and help when your perseverance
and commitment are tested.They are your adventure-sustaining
tribe.
The Abyss. There comes a stage on your journey when you
meet that which you fear the most. It can feel like a life or death
experience. It puts you through the wringer and you are not
sure if you are going to get through it. You go into this darkest
of caves and you leave the old version of you behind when
you walk out. Perhaps as that teacher, you are confronted with
your fear that you do not have what it takes to be an entrepreneur; as the principal, you learn that you were third choice for
the principal position and feel like you are crumbling under the
weight of what you have taken on; as a parent you find yourself
enmeshed in regulation after regulation and can no longer see
a way to changing the options for your child.
Lessons Learned and New Understanding. This is the treasure
that was found in that cave. Having faced death in its metaphorical sense, you have discovered a gift or a newfound understanding. That gift or new understanding is now an integral part of
who you are. As that teacher, you discovered that you do have
what it takes; it is not some magical entrepreneurial gift, but
rather tenacity and stubbornness that is needed—and that you
have an abundance of both qualities. As the new principal, you
let go of your vision and it needing to be perfect and begin to
see the community rally around changes that are meaningful to
them; as the parent, you realize you cannot do this alone and
begin reaching out to many more people to help.
Sharing What You Learned and Being a Mentor to Others. You
are transformed by this journey and return to the world you
once knew, sharing what you have learned. You inspire and help
others with your mastery and mentor others on the path. As an
entrepreneurial teacher, you mentor other teachers who have
an idea and inspire them with your story; as the principal, you
mentor other principals on what it takes to lead meaningful

change; as the parent, you share your experience with others to
begin to change state policy.

change you want to see by walking this path alone. It takes the
power of the individual AND the collective when you work at
this level of change.

“Yesterday I was clever, so I wanted to change the world. Today
I am wise, so I am changing myself.”

While the challenges and opportunities to stumble are plentiful on
the Hero’s Journey, the capacity for growth, learning, and self-discovery are equal in measure. It is a path of deep learning. It brings us up
against the limit of our current knowledge, skills, and abilities—the
very knowledge, skills, and abilities we learned via the old system.
The vast majority of us who have an appetite and heart to change
education were successful in the old system and we find ourselves
as the hospice workers to the old ways and midwives to the new
(Leicester, 2013). By definition, this brings us to the edge of our skill
set and invites us to learn the skills we want our kids to learn, that is,
working collaboratively with others, solving problems, directing our
own learning, and embracing risk and failure as an inherent part of
learning and growth.

						

—Rumi

When I coach education leaders, whether they are inside or outside
the system, the Hero’s Journey helps them make the decisions that
will keep them moving forward on the path. It is also a helpful tool
to identify missteps, cul de sacs, and wrong turns. Over the years, I
have noticed a number of common ways in which we stumble most
often on the path—and ways in which we might regain our footing:
Stumbling Blocks
Continually second-guessing yourself and rotating in and out
of the call to adventure and fear and uncertainty. If you are
stuck, reach out for help. In almost twenty years of coaching, I
have yet to meet a single person who was able to cross the
threshold from the safe known world to the unknown world
without the help, guidance, or support from another person. It
might be your spouse, colleague, a stranger, a child—regardless,
they are instrumental in guiding you on your path and encouraging you to take the leap to the unknown.
Viewing challenges as evidence that you should give up. You
are being tested. There is something to learn in every challenge,
yet your inner critic can translate a challenge as “See? Told you it
wouldn’t work.” Reflect on the challenges you have experienced
so far. What did you learn? The good news is that there is something to learn in every challenge. The bad news is, if you do not
learn it, it will repeat itself until you do—and the lessons become
harder each time you ignore the learning.
Not reaching out for help. When you find yourself in an unknown world, there are a lot of new people for you to meet.
There is a tribe of supporters, confidants, allies, and mentors
waiting for you. You need them. And although you might not
think it at the time, they need you, too. Being on the Hero’s
Journey does not mean being a lone wolf. You will not see the

There are approximately 15,000 school districts in the United States,
comprising approximately 15,000 superintendents and 115,000
principals. It is unlikely that every single one of these leaders, in a
formal position of authority, will lead the kind of change we need
in the next decade. Many are—there is incredible work happening, work that is highlighted by the 145 school districts represented
in the EdLeader21 network, the twenty states represented by the
Partnership for 21st Century Skills, and the five hundred schools in
the Hewlett Deeper Learning network—AND we need more. We
need more people doing the work that is in their heart to do. You
do not need a formal position of authority to begin your own Hero’s
Journey in this work. All you need to do is to take your first step.
About the Author
Julie M. Jungalwala is the Founder & Executive Director of the Institute for the Future of Learning. The article is an excerpt from her
book: The Human Side of Changing Education. Julie M. Jungalwala
has over 15 years experience as a leadership consultant, trainer, and
coach working with a wide range of for-profit and non-profit clients
across the United States and Europe. Her workplace skill-building
programs have helped thousands of employees and managers step
into their potential
and increase
Field as
tripleaders
to an organic
farm the creativity, collaboration, and problem-solving capabilities of their teams. She may be
contacted at https://www.linkedin.com/in/juliemargrettawilson/

E-Connect
Stay in touch with many current ideas and trends in education at EARCOS Connect Blog.
Welcome to EARCOS E-Connect.Teachers, counselors, and administrators are extremely
busy people. You don’t always have time to search for articles, blogs, videos, and books that
will educate and enhance your practice. This blog offer links to relevant educational discussions, articles, book reviews, and videos that you may find informative and useful.
http://earcos-connect.tumblr.com/
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Mastery Transcript Consortium® (MTC)

Are You Ready
for a Shift to
Mastery?

Here’s a quick story that might help you
answer this question.
By Ben Rein, Sr. Director of Outreach & Partnerships,
Mastery Transcript Consortium

A few weeks back I was meeting with the Academic Dean of a school
about our work at MTC (Mastery Transcript Consortium). We were
exploring both the school’s culture and his personal interest in learning more about our work. As a way of background, he painted a
picture of his school, and as I listened, I realized there was a familiar
cadence to his story. It was a version of a tale that has been told to
me many times by school leaders over the first four years of MTC’s
existence. The story goes like this: His school has a long track record
of “success’’ in college placement, a relatively conservative parent
body, but also a vague sense that independent school education, and
education in general, has to change. Conversations about the “future
of education” have been circulating at faculty meetings for years, and
even the board has been thinking anew about a “future focused” shift
as they considered the most recent update to the school’s strategic
plan. In short, lots of thoughtful rhetoric, a few pockets of innovation
at the margins, but not much change in business as usual. MTC had
actually been on his radar for years, and occasionally there had been
discussion at the admin level about reaching out to learn more.
“So why reach out now?” I asked, wondering what had moved MTC
from an interesting thought piece at meetings to an aspirational imperative for the school.
There were a range of reasons to be sure - many of them echoed
above - but the most compelling explanation was funny, sad and all
too true for most of us who have been in the education space for the
past few decades. His personal switch had flipped, he explained, when
one of his favorite students had walked into his office two weeks earlier to chat about class. With all the weighty earnestness that comes
with self-righteous, impassioned youth, the young man cut right to the
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chase: “I need to talk with you” he said, “this ‘A’ in your class is really
hurting my GPA!”
The Case for Change
If you’ve worked in a school you probably both chuckled and rolled
your eyes at the students’ bold assertion that a near perfect grade
was “killing” his GPA. But humor often hides a bitter truth, and in this
case, if we pause after the initial audacity and outrageousness of the
comment, it doesn’t take long to see this young man’s reaction as
an indictment of our current approach to instruction, where sorting and ranking to gain a competitive advantage has far outstripped
learning and inspiration as the currency of the day.
To a degree, this problem has always existed in most industrial era
education models. When I first entered education almost 25 years
ago, I recall seeing a famous quote from Canon Martin, the long
standing head of St. Albans School in Washington DC, explaining
that his job was to get “his students into the kingdom of Heaven, not
the kingdom of Harvard.” He retired in 1977, so clearly this is not a
cutting edge problem. But in an ever more competitive, global world,
the pressure to “win” the game of school has exploded, the stress is
only increasing, and our kids are being hurt.
However, the anecdote above is instructive, not exhaustive. While
getting the question of “What do I need to do to get an A?” out of
schools would dramatically alter our current culture of teaching and
learning for the better, there are many reasons for schools to consider a shift to a mastery (competency) based model of instruction.

Equity in Education
At its core, and according to the Aurora Institute, mastery (or competency) based instruction is equity based - meeting every student
precisely where they are in their learning journey - and continually
asking them to grow from there. As the world wrestles with questions of social justice and equal access for all learners, mastery based
instruction opens doors to a more equitable approach. By removing
the limiting combination of speed, seat time and grades as the ultimate and only measure of student success, schools are free to engage students in more dynamic ways, and treat them as more than

just grade and time-stamped vessels of successful content repetition
and standardized test scores. Metrics that are often pre-determined
by socio-economic background as much as ability.
In a mastery model of instruction, the student is pushed to grow
and excel in all areas, and schools are free to design an instructional
model that prepares students to develop the skills and mindset that
matter for success in the world beyond the walls of academia. Allowing schools to capture and celebrate not only core academic
growth, but also an individual’s unique passions, backgrounds, interests, skills and dispositions is a core driver of our work at MTC. It is
also core to the design and purpose of the Mastery Transcript.
A Final Thought
Mastery learning does not lower expectations, it expands them. But
it does so by supporting students in learning at their own pace and
advancing as they master content, rather than just moving forward
based upon established time requirements in courses and grades.
It is also a system that assumes every learner--students, as well as
teachers and administrators--possess a growth mindset. Students
move forward with the recognition that they can achieve a high
level of understanding in a given domain and they are given sufficient time to do so. Research shows that mastery learning cultivates
deeper learning that is durable, supportive of knowledge transfer,
and focused on the development of skills and dispositions for today’s
complex world.

In short, the header of this piece may have it wrong. The question to
ask may not be “Are you ready for shift to mastery” but “Why aren’t
you exploring mastery learning right now?”
About the Author
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as an independent school teacher and administrator. Ben earned
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There is much we can learn from social science research about what helps
leaders during times of crisis. This article provides a brief overview of some
of the key findings on how courage can be understood as a psychological
construct and leadership tool, and not just understood as an abstract idea.
These are a review of the best practices in terms of what really works.
However, this is not an exhaustive laundry list but a recounting of which
approaches social science says has the greatest impact in leading through
difficult times. The three concentric circles of leadership through crisis are:
Self, Team, and Organization. We will review courage as a leadership tool
through each of those three circles.

LEADERSHIP

Leading
Through Crises
What You Should Know,
What We Have Learned, and
How to Use Courage as a
Leadership Tool
By Terence J. Bostic, Ph.D. and Ashley G. Parker, Ph.D.

Leading Self
During crises, many leaders make the same critical error: they do not prioritize or attend to their own needs. This is unfortunate but understandable
in that leaders in times of crisis often focus on the worries, concerns and
needs of those whom they lead. The literature on leadership through crises
suggests that the people that are the strongest and most effective leaders
are the ones that take care of themselves during the crisis as well as looking
to the needs of others. A few key steps can help with this.
1.

2.
3.

Manage all of the “inputs” you possibly can. In a world that can provide
an overly large amount of stimulation, make sure that you have put
yourself on an appropriate media diet, limiting your intake when necessary.
Connect with your social support network. It has never been more
important. Leaders who excel through crises are usually the ones who
activate and consistently leverage their social support networks.
Maximize your efficiency. We know from healthcare leadership that
well-run hospitals and physician organizations not only support the
wellness of their physicians, but also create the most efficient tools that
they possibly can. During times of crises, it is often helpful to reconsider
policies, processes, and protocols, and to be willing to jettison the ones
that no longer work for the new circumstance.

Another key dimension is how we speak to ourselves. How we manage
our internal dialogue matters extensively. What you want to watch out for,
especially, is language that is associated with worry. Worry is negative, openended, and wallows in the fact that things are terrible. This is different from
solution-focused thinking that acknowledges the gravity of the circumstance
but is time limited and has more cognitive than emotional language in its
own internal dialogue. If you are someone who is prone to worry, and many
people in leadership are, a proven strategy is to dedicate a specific time to it
during the day. If you allow yourself fifteen to thirty minutes to worry in an
unabated fashion, then you have to promise yourself that you won’t revisit
those issues until the appointed time tomorrow. It allows people a way to
compartmentalize.
In psychology, grief is the experience of wishing things were different than
they really are and feeling sad about it. A key aspect of self-leadership is
managing your own grief. Acknowledging that your experience is one of
grief and attending to it the same way that you would deal with the loss of a
loved one is helpful self-management.
Finally, great leaders, when managing self, keep the mantra in their head of
“respond, don’t react.” In times of crisis, especially, limiting your media intake,
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scheduling worry time as is it needed, and using your social support
network makes this far easier.
Leading Your Team
Team leadership through crises suggests that different strategies are required. As leadership and communication are so closely related, crises
call for increased communication. It is best to create a heightened level
of task and outcome clarity that you would otherwise not need to
create for the highly trained and skilled individuals that make up your
team. It is also important to ensure that after all goals and objectives are
crystal clear, members of your team have an opportunity to determine
whether or not they have the tools to achieve them. A crisis is an opportune time to reassess strengths and areas in need of development.
Many modest performers can shine during a crisis, and sometimes your
best performers may struggle in ways you have not seen before. A great
model for adapting to crisis leadership is the Hersey-Blanchard Model
of Situational Leadership. At the beginning of a crisis, most people are in
a much more directive fashion, but as we move into the chronic phase
of a crisis, we become more facilitators and cheerleaders. Hersey and
Blanchard’s work on situational leadership is an excellent resource for
leaders dealing with various kinds of crises.
Secondly, team leadership during crises appears to be heavily impacted
by the level and quality of relationships that exist on the team. While
tasks are important, scheduling nongoal-oriented time for the group to
come together to build or rebuild social connections appears to predict
success and outcome. Scheduling time to truly listen to the concerns
of others is particularly important during times of crisis. While others
may be experiencing the same sort of grief as the leader, they all need
to find a vehicle for expressing it, which oftentimes does become the
role of the leader. As a leader, embracing the role of grief counselor/
processor is a vital use of time and is associated with far better team
outcomes. Finally, refocusing yourself on serving as a mentor appears to
be highly effective. Even during crises, strong performers on your team
may still want the same sort of coaching and mentoring that they do
during other times.
Managing the Organization
Strategic planning, or even operational planning, can be very difficult to
do when you don’t know what is going to happen tomorrow. Most of
you have lived through this over the past year, trying to figure out how
you could open your schools with your faculty and staff strewn about
the other twenty-three time zones. While, in general, the timeframe for
strategic planning has gotten shorter and shorter as our world moves
faster and faster, there are some ideas as to how you can better plan
during times of crises. A simple model to remember is AIM.
A – Analyze. Good planning during crises sets aside time specifically for analysis. This is the collection of data, the determination of
what is important and urgent, and the identification of what can be
delayed. During the analysis phase, it is important to consider who
is the best resource for each task. This is also the time to be agile
and innovative.
I – Involve. People who are frightened by uncertainty are better
off if they are given something to do. They want bullet points on
what they can do or how they could be thinking about a situation.
Even though you may need to be more directive than you are during other times as a leader, getting buy-in from key stakeholders will
help them better process their experience.
M – Move and Manage. The experience of a successful organization
during a crisis is one that feels like it is moving and one that is managing the crisis, even if they are not overcoming it. Task delegation
is increasingly important during times of crises. More work should

be done through others than may be typical. The ideal organization
functions as a sponge; a drop of water in one spot spreads over a
wide area, allowing it to be absorbed better.
This offers a good segue into what we know about courage; how we
can create it and why it is an important leadership tool for educators.
Perhaps the best review of the topic was written by Hannah, Sweeney
and Lester in 2007. Their research clearly points to certain personality
traits that increase the likelihood of people feeling courage or feeling as
though they are able to be courageous. These personality traits include
conscientiousness, openness to new experiences, a high degree of
self-efficacy (a feeling that they can get things done with their skills), a
means of efficacy (the sense that they have the right tools to get the job
done), and positive self-evaluation traits. In other words, they feel as
though that when things go well, it is reflects positively on them.
Fortunately, these are traits shared by an abundance of educators and
leaders in international schools. These traits tend to combat negative
emotions and overall broaden people’s adaptability to threats. Having
these qualities allows someone to experience forethought--that is, the
belief that when a challenge arises, they will be able to be courageous
as they face the challenge. What we know now is that the experience of being courageous is creating through a feedback loop. Specially,
people have some level of the aforementioned personality traits. That
leads them to predict their own ability to be courageous in a difficult
circumstance. They then act in a way that is consistent with their own
courageous beliefs. Then, they get feedback from their support group
that reinforces their belief in their own level of courage.
Thus, it appears that the actual creation of courage is the result of having
received social feedback that their approach in the face of a challenge
or crisis was courageous. This is a positive feedback loop that tends to
increase the speed and intensity with which people experience their
own courageousness.
Eventually, this turns into metaknowledge. People eventually experience
a courageous mindset, the belief that they can face challenging issues and,
even if fearful or anxious, will be able to persevere. It is, perhaps, this
tool that can provide the greatest amount of progress and the greatest
amount of relief by helping foster courage for educators leading though
difficult situations.
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Middle School Science Lab Activities
During Virtual Learning
By Mrs. Jean Candol-Piscioneri, MS Science & Robotics Teacher
Seoul International School
The Covid-19 pandemic has forced schools worldwide to move to remote teaching and learning in order to prevent students and teachers
from contracting this deadly virus. Many schools have resorted to either hybrid learning or full-on virtual learning. Schools around the world
that have gone to virtual learning have faced challenging times. Virtual
learning makes teaching daunting for science teachers, who are used to
hands-on learning. It is especially difficult to engage students in laboratory activities. But as the saying goes, “necessity is the mother of invention”. As we continue to follow a hybrid schedule or full-on virtual
learning due to local government mandates with regards to Covid-19, it
is imperative that teachers continue to adapt to these schedule changes.
Since we started virtual learning last March 2019 at SIS, I realized the
importance of creating science activities that involve the use of technology and readily available household materials that allow students to
perform science lab activities at home that simulate what they do in
the classroom. It is indeed very challenging to keep students engaged
in science learning at home. Frequently used online teaching strategies
~ research, note-taking and class lecture ~ are not enough to keep
students engaged.

In hopes of keeping the lesson on cell parts and functions relevant to
the most important subject of the day -the coronavirus- I found a very
compelling hands-on activity from a great science resource called Exploratorium. I tasked my students to demonstrate how soap can inactivate the coronavirus membrane following the steps and learning
resources presented by one of Exploratorium’s staff scientists, Julie Yu.
Julie Yu’s work focuses mainly on helping teachers to bring inquiry-based
science learning to their classrooms. For this particular activity, I made a
few modifications to the activity. Instead of demonstrating the concept
to me, 7th grade students presented it to their parents, grandparents,
siblings or cousins and they used readily available household materials such as soap, water, straw and strings to aid them in explaining the
concept more effectively. Then they documented their demo in a video.
As a Science teacher, it brings so much joy to me to know that there
were 62 science demonstrations happening in different homes across
Seoul, despite the fact that we were faced with the difficult challenge
presented by this Covid19 pandemic. I never thought I would enjoy
grading each video presentation.
Despite uncertainty, and constant changes in our daily or weekly schedule, science lab activities can continue to be implemented effectively
through flexible thinking and focusing on the possibilities rather than
the limitations.

7th grade students demonstrating how soap inactivates the coronavirus membrane
One of my units of study in Grade 7 Science is Cells and Heredity. As
students were introduced to the idea of cell parts and its functions,
I created a simple lab using chicken egg and other household liquids
for 7th grade students to do at home. This simple experiment allowed
them to use a chicken egg membrane to model how certain molecules
can pass into and out of cells by osmosis. As the 7th graders explored
how different liquid molecules can pass through the egg’s membrane,
this lab activity allowed them to take what they learned about cell parts
and relate it to the different domains of science such as structure and
function, one of NGSS cross-cutting concepts.
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What are the
Markers of
High-Quality
Curriculum?
By Ruth Poulsen
Director of Curriculum and Assessment
International School Beijing

It might have been over a decade ago, but I still remember my first year as
curriculum coordinator. Before my role was created, my little school had
never had any written scope and sequence documents, and I remember
being at a loss as to where to start. With so much to do, what should be
the priority? It felt a bit like a cloud of gnats was buzzing around my head. I
could swat at one gnat or a few, but there were thousands more problems
still buzzing around annoyingly. Lucky for me, an experienced curriculum
director from a school down the street gave me some of her valuable time,
offering suggestions as I wrote my first action plan and built my first curriculum review cycle.
Ten years and three schools later, it’s still a challenge sometimes to get all of
the leadership team on the same page as to what high quality curriculum
looks like. There are so many different ideas, so many possible initiatives we
could be working on! And of course, if the leaders aren’t on the same page
as to the vision for high quality curriculum, then that creates confusion and
ambiguity for teachers.
To help manage this challenge, my curriculum team and I created this implementation continuum.The first column in the continuum, “Initial Steps,” is
a simple checklist of basic documentation and policies. The second column,
“Full Implementation” is where we expect every team at ISB to be operating. However, if you’re just starting out, full implementation might be a few
years down the road! The third column, “Deepening Thinking Together,”
is more aspirational—we know some teams have many or most of these
indicators, while others might have only one or two.
We conceptualized it as a continuum to reflect the fact that there are
basic building blocks that might feel boring (no one ever cheered when it
was time to update unit planner!), but are absolutely necessary. When the
core documents are kept up to date, they provide clarity for teachers, enabling them to work collaboratively to reflect on their students’ learning. The
focused conversations about teaching and learning, identified in the third
column of the continuum, are the goal. But those conversations simply can’t
be very effective without the basic documentation.
At International School Beijing, we use this implementation continuum with
the principals, middle level leaders, and teacher leaders to identify areas
for growth and determine priorities for action planning. You’ll be able to
see many of our priorities from this document: becoming standards-based,
embedding personalized learning and social-emotional learning, and others.
Your school’s continuum will look different, reflecting your priorities, but
many of these indicators could cross to any school context.
I wanted to share this continuum because I know how it feels to be a brandnew curriculum coordinator. I hope this is a tool that can support your
thinking as you reflect on how to provide a guaranteed viable curriculum
for your students.
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Curriculum, Assessment, and Reporting
Implementation Continuum
Curriculum Indicators

Subject Area
Philosophy
Statement

Initial Steps

Full Implementation
All the statements in first column
AND

•

•
•
•

Includes subject area values,
beliefs about learning

•
Scope and
Sequence

•
•

Includes unit titles, prioritized
standards, EUs and EQs
Documented in Office of
Learning and department
shared folders

•
•
•
•

Unit Plans

•
•
•

Developed by all teachers
•
teaching this course
All elements in Stage 1 and 2
•
are up to date.
Stage 3 includes a link to your
department/team shared folder.
•

Standards

•
•

Essential Ques•
tions / Real World
Relevance
•

Personalized
Learning
And
Social Emotional
Learning

The priority standards can be
taught in the hours allotted for
the course.
Standards are unpacked into
rubrics, checklists, or content
and language objectives which
are shared with students.

•

Teachers create EUs and
EQs for each unit using UbD
checklist
Teachers reflect on the continued relevance of each unit
during unit previews and unit
reviews

•

• Some unit plans identify opportunities for student voice and choice
in the learning plan
• Some unit plans identify opportunities for social-emotional learning
integration in the learning plan

•

•

•
•

Deepening Thinking together
All the statements in first two columns AND

Based on pedagogical research. •
Posted publicly on ISB website
Department revisits this an•
nually.
Department consults this when
making curricular decisions.

Connects subject area to ISB’s mission,
vision, and values.
Research base for values and beliefs is
cited.

Content and skills spiral vertically between grade levels
No gaps or redundancies
Department reflects on this
annually and updates curriculum timelines
Posted publicly on ISB website

•

Department uses student learning data
to reflect on and adjust scope and
sequence as needed

All teachers preview unit plans
before teaching the unit.
All teachers review units after
teaching them, reflecting on
what worked, what to adjust.
Unit review is recorded in unit
planner.
All units are updated annually

•

Teachers use student data in unit previews a (eg, pre-assessments or prior
unit’s assessments) and unit reviews

Department consults philosophy statement to decide which
standards are most crucial
Teachers regularly reflect
together on the number of
standards they are teaching to
ensure that it’s not too much.
Unpacked standards are linked
into unit planner.

•

Teachers are confident in discussing
what the standards include and don’t
include
Teachers have documented common
scaffolds for EAL and students receiving
learning support to reach key standards

Teachers write lesson questions based on the EQs
Students engage with EQs in
learning engagements
Teachers consider opportunities for Chinese integration,
service learning, and experiential learning in each unit.

•

• Student voice and choice is integral to unit plans throughout course
• Opportunities for targeted socialemotional learning are integrated
when and where appropriate

•

•

Teachers reflect on effectiveness of EUs
and EQs in each unit preview and unit
review
Units include opportunities for students
to engage in their local Chinese context.

• Team reflects upon the different aspects of
student voice and choice and adjusts according to content, context, and student need.
• Team reflects annually on opportunities
to embed social-emotional learning in their
curriculum.
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Resources

•
•
•

Core resources identified and
shared with new teachers
Core resources vertically aligned
Core resources reviewed every 5
years

•

Core resources aligned to
philosophy statement

•
•

Teachers reflect on the extent
to which resources support our
school’s strategic plan
Teachers reflect on the extent
to which our resources reflect a
diverse range of cultural perspectives.

Assessment Indicators
Initial Steps

External Assessments

Common Vertical
Assessment

•
•

•
•
•

Common Formative Assessments

Unit Assessments:
standards-based

•
•

•
•

•
•
Unit Assessments:
High Quality

•

•
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Full Implementation
Deepening Thinking together
All the statements in first column AND All the statements in first two columns
AND

Schedule and testing procedures
•
are clearly communicated
Office of Learning creates visualiza- •
tions in data portal
•

Leadership reflects on schoolwide achievement trends
Departments reflect on
achievement trends
Teachers use data to inform
instruction

Rubric and tasks are vertically
•
aligned
Schedule and testing procedures
•
are clearly communicated
Data is entered into data portal;
Office of Learning creates visualizations

Teachers meet to moderate
•
grading
Departments reflect on vertical
alignment of curriculum and
assessment practices using
student exemplars and data

Departments use multiple years’
data to make programmatic decisions

Teachers create common formative •
assessments together.
Teachers give common formatives
on the agreed-upon schedule and
fill out the school-level forms

Teachers reflect on data from
these to inform instruction and
support all learners

•

Teachers use data from these to
make unit-level curriculum and
instructional decisions
Teachers regularly reflect on other
student formative assessments to
inform instruction

The instruction and assessments
are aligned to the identified standards.
All teachers use shared rubrics
with the school-wide proficiency
language and the standards identified.
Any non-standards-based requirements of the task are listed in a
checklist separately.
Standards-based rubrics or checklists are shared with students

Rubrics include learning targets
from unpacked standard on
each row

•

•

Assessments have scaffolds for Eng- •
lish Learners and accommodations
and/or modifications for students
receiving learning support
•
Teachers reflect together regularly
to ensure that they are not overloading students with homework/
assessments.
•

•
•

•

•

Assessments have authentic
•
contexts that spark student
engagement.
Assessments give students opportunities to show conceptual •
understandings (aligned to EUs)
and engage with the EQs
•
Assessments show some level
of student voice and choice.

Departments reflect on data
through the lens of school’s strategic goals
Departments use data to make
programmatic decisions

Teachers understand what grade
level proficiency in the standards looks like by saving student
exemplars.
Students see a variety of mentor
texts/exemplars for summative
assessments.

Teachers regularly reflect together
during unit previews/reviews on
how effective, engaging, and authentic the assessments were.
Assessments show significant level
of student voice and choice.
Assessments are tagged in unit
planner to the EU or EQ they
align with.

Unit Assessments:
Student Efficacy

•

•

At or near the beginning of the
•
unit, students are given clear learning targets or content and language
objectives based on the prioritized •
standards in the unit planner.
Teachers regularly give students
targeted feedback aligned to the
standards.

Students have chances for
formative practice before any
summative assessments.
Students are given multiple
opportunities to achieve proficiency on the standards.

•
•

Students have opportunities to
use the learning targets to engage
in self-reflection and goal setting.
Teachers use formative assessment data to make instructional
decisions to support all students
in meeting every standard.

Grading and Reporting Indicators

Grading Practices:
Accuracy

Initial Steps

Full Implementation
Deepening Thinking together
All the statements in first column AND All the statements in first two columns
AND

•

Teachers assess using the ISB
proficiency language, not points or
percentages
All teachers are clear on what
constitutes appropriate evidence
for meeting each standard.

•

Old and new evidence is not averaged to make a grade determination. Instead, most recent, most
consistent evidence is prioritized.
Student as a learner and other behavioral issues are not considered
as part of the academic grade.

•

•

Reporting Practices •

•

•

•

Teachers regularly moderate
grades for various formative
and summative assessments.
Students are given multiple
opportunities to achieve proficiency on the standards.

•

The gradebooks of all teachers •
teaching the same course show
assessment of the same standards roughly the same number
of times in each unit.
Teams meet to moderate
how to make determinations
on strand and final grades for
report cards.

Teachers use blind grading
practices for major summative
assessments.

Teams annually reflect together
on the purpose of grading and
reporting, and how well their
practices are supporting the goals
of accuracy and student efficacy.
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STUDENT WRITING

Extended Learning Poets Showcase

The Girl in the Mirror
By Krista Shim and Shruti Zariye,Year 9
Submitted by Hannah Davis, English Teacher
Bangkok Patana School

This reverse poem, when read top to bottom, is about a girl who hates how
she looks. However, when read backwards, it is about a girl who doesn’t care
about her weight and knows she is still beautiful.
I hate the girl staring back at me in the mirror
I refuse to believe that,
I have a right to live, and the world needs me.
‘Weight is just a number’
But I believe that
My weight defines who I am.
People say that
‘You’re fat’
And there is no hope.
Nothing will make me happy.
I will never believe that
I should be happy.
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DISTANCE LEARNING

When It Comes to Distance Learning,
We’ve Got It in the Bag!
By Angela Beach, Elementary Assistant Principal
Dalian American International School

Drive-through serivce in front of the Elementary School.
DAIS Elementary takes distance learning beyond the screen by offering
student toolkits to enhance instruction and add a personal touch.
If 2020 taught us anything about the world of education, it is that adapting to new situations is essential now more than ever. The beginning of
the 2020-21 school year found Dalian American International School’s
teachers and students preparing for the possibility of going back to
distance learning, even as they enjoyed the return to in-person learning
that had come with the new year. The digital tools were introduced,
taught, and practiced as a part of the day-to-day learning, hoping all the
while that they would not become the sole source of student-teacher
connection.
So, when the news came during Winter Break that learning in 2021
would begin from a distance, hearts sank and tears were shed, but there
was some small solace in knowing that the technology would not be
unfamiliar to the teachers and students who would be required to interact through it. The news also re-invigorated the discussion of how
to keep younger students focused and learning through a wide variety
of activities and physical engagement, beyond what could be achieved
strictly online. From this discussion came the idea of student toolkits,
a weekly-refreshed bag of physical supplements to the online learning
students were already doing from home.
Through the enthusiastic collaboration of the whole elementary faculty
and staff, what had started as a cute personal touch for Pre-K and Kindergarten quickly became the weekly norm all the way through Grade
5. The all-in attitude of home-room teachers, specialist and EAL teachers meant that the toolkits began to include everything from modelling clay and musical instruments to science experiment materials and
workbooks to support student practice and allow multiple options for
student access to learning. The toolkit also provided an opportunity to
supply students with basic school materials that they might not have
access to at home during distance learning. The librarian taught multiple
lessons on using the Destiny Quest online catalogue system, so students
can now request library books to be included in their toolkit bag, adding true student choice back into the reading materials made available.
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And while these uses were already worth the effort, teachers also quickly realized they could leverage these toolkits as more than supplements
and began to start each week with an overview of the new toolkit’s
materials and how they would be utilized throughout the week’s learning. In this way, they ensure that nothing in the kit is simply busy work,
included just for the sake of keeping students occupied. Instead, they can
focus the student’s understanding of concepts through carefully chosen physical materials. Teachers also found that many students who did
want more to do at times loved the inclusion of a menu of activities to
enhance what had been taught.These optional activities ensure that students looking for enrichment are practicing the most relevant skills, but
on their own schedule and according to their interests. Finally, included
in the toolkits is a menu of “Take Care of YOU” activities to remind students that it is important to take breaks and get away from the screen
and the sometimes-overwhelming act of learning online. The focus on
Social Emotional Learning has been especially important in preventing
this second round of online distance learning from disheartening the
youngest and most vulnerable DAIS students.
While the benefits have been obvious and immediate, getting these
toolkits to students is a labor-intensive process. Once teachers have determined which materials and supplies will be essential for the coming
week, their teaching assistants collect and organize them and prepare
the toolkit bags for pick-up. By Friday morning, all toolkits are ready to
go and library books have been added. Between 8:45am and 4:30pm,
parents drive through the school’s drop-off loop to collect their child’s
new toolkit, while returning the previous week’s library books. For those
few families unable to utilize the drive-thru pickup, alternate times or
methods are arranged, including courier delivery when necessary. In this
way, no student misses the opportunity and value provided by physically
connecting to their learning, even at a distance.
After immediate positive feedback from parents, students, and teachers and seeing just how impactful the personal touch can be, the DAIS
elementary administration team has started weekly “teacher toolkits”
with a little treat and a funny or inspiring quote or picture. Whether it
is for students or teachers, these toolkits remind us all that, even at a
distance, we are still in this together and Together is Better.
About the Author
Angela Beach, Elementary Assistant Principal at Dalian American International School, believes that education is all around us and that,
through collaboration and innovative thinking, we are always learning.
She can be contacted at Angela.Beach@daischina.net
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UNIS Hanoi’s Interactive Virtual
Orientation Helps New Students
Feel Welcome
By Akofa Wallace, Communications Manager
UNIS-Hanoi, awallace@unishanoi.org

The Odyssey Orientation course has provided students with an opportunity to focus on areas they may not be familiar with and give them
the time they need to let that information sink in.”
Aside from offering teachers an insight into the technical abilities of their
new students, the Odyssey has also helped prompt critical conversations between students and their teachers around school rules, school
values and the purpose of Sustainable Development Goals.
Cecil Mack continued, “The orientation programme really empowers
our students to take control of their learning and interests. The outcomes can also be shared with parents so they too can gain valuable
insights regarding their children and our School.”
Eighth grade student, Harper Lang is one of 55 students who have successfully completed the programme. She shared, “This course provided
a safe and fun environment for me to get used to UNIS Hanoi. I really
appreciate how welcoming and fun the teachers have been to me.”

A hi-tech approach to orientation has helped students new to UNIS
Hanoi settle in better. Since the start of the 2020-21 academic year,
middle school students have spent their iBlock time exploring the ‘Odyssey’ - a gamified learning environment built on the Classcraft platform.
The brainchild of UNIS Hanoi’s Secondary School Tech coaches, Brycen
Davis and Cecil Mack, the Odyssey gives new students a ‘safe space’ to
learn about the IB MYP, service-learning groups and ultimately what it
means to be a part of the UNIS Hanoi community. The programme
also satisfies the school requirements to teach digital literacy, digital citizenship and time management skills to students in grades 6 to 8. Completed over a course of 18 hours over a three-month period, students
engage in a programme that challenges them to learn how the MYP
works, discover what service-learning groups they may want to be a
part of (or start), and what the UN Sustainable Development Goals are
and why they matter at UNIS Hanoi. By the end of the course students
would have started a personal portfolio, to which they can continue to
add projects and pieces of work they are most proud of.

As a result of the overwhelmingly positive feedback, Cecil and Brycen
have hopes to work with the elementary team to use the programme
to transition students from Grade 5 to Grade 6. In addition, the duo is
collaborating with the High School faculty so that students heading into
Grades 9 and 10 can continue to use the programme in order to track
their academic progress. To learn more about their Odyssey orientation, you can catch their recent VTC presentation here

Explaining the concept behind the Odyssey, Brycen Davis said, “We
wanted to create a course that helped new students transition comfortably to our school while incorporating a broader range of topics to
ensure that core information was covered and understood. Our students come from over 60 nationalities and enter at four main points in
our rolling admission framework; and it was important to modify our
content to accommodate students who may have never been exposed
to the technology tools and systems that we use. Similarly, the curricular
culture of the IB, with its grading system, vocabulary and inquiry-based
approach, proved to be a new structure for our students to understand.
Cecil Mack and Brycen Davis, Secondary School Tech Coaches.
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DISTANCE LEARNING

Graduation During
a Pandemic: Going
Above and Beyond
for Students
By Jakarta Intercultural School
communications@jisedu.or.id

After three months of online learning, the Jakarta Intercultural School
(JIS) class of 2020 was not excited about the prospect of an online
graduation ceremony. The very things they missed most — connections with their friends and their school — were likely to be overlooked on screen. Then, they received an invitation to an alternate
ceremony.
On a sunny Saturday morning in June last year, fully masked JIS seniors and their family members arrived in their cars at the back gate
of the main JIS campus in South Jakarta. Waiting to greet them were
volunteer faculty members who gave them an iPad with preloaded
messages that guided them on a journey to the graduation stage.
As they drove through, they listened to a speech by our Head of
School, Dr. Tarek Razik, and watched video clips of their high school
years. Along their route, they also had the chance to stop periodically
at photo points with different symbolic backdrops. They were even
surprised at one point by the JIS Dragon mascot.
For many, that June afternoon would be the first time they had been
on campus since the nationwide move to home and online learning
three months earlier.
Upon arriving at the front parking lot, the would-be graduates were
allowed to leave their vehicle and enter a colorful becak (bicycle pedicab), a unique icon of Indonesia. Behind the handlebars were teachervolunteers who drove them to an outdoor stage. With their families
watching from their vehicles, they crossed the adorned stage to receive their diplomas from the Head of School. Family photo stops
manned by more faculty volunteers closed out their “Carmencement
2020” journey.
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It’s now nearly a year later and varying degrees of pandemic restrictions are still in place across Southeast Asia, including Indonesia.
Many schools continue to conduct lessons, extracurricular activities,
and various events via Zoom or other digital platforms, while others
are finding their rhythm with a blended learning model. As we near
the end of the 2020/21 academic year, many in the international
school community find themselves grappling with the same dilemma
it faced last year: what to do for graduation.
As with all things created by the pandemic, disruption is an opportunity to rethink what is important and why we have done things a
certain way over the years.This was a time to challenge conventional
thinking, be innovative educators, and make the graduation ceremony uniquely special for each graduate and their family.
“Whether in person or virtually, it is a day that needs to be celebrated,” said Clint Calzini, the high school principal of JIS.
“The graduation ceremony is a celebration of the high school journey and honors the students for their accomplishment of completing their course of studies. This tradition is important to students,
parents, teachers, administrators as the culminating event before the
graduates move on to their next stage in life.”

The moniker was, of course, an unofficial one that had germinated
from a light moment between the Carmencement team. But it stuck
and was used with affection as members of the school community
became part of the planning process, including students.
Collaboration is an instrumental point of strength in any major
school undertaking; we realized early on that we would need the
personal and professional perspectives of various stakeholders to
create a fantastic experience for our seniors, consider what was important to them and their families (personal touches like photo ops,
for example), and respect local government regulations.
“We had mere weeks of creative planning to create a model that
would satisfy safety protocols yet still honor the student and the
class in a meaningful way. This required a total team effort,” said Calzini. “The result was a great celebration that honored the students
even though it was not a traditional ceremony.”
Though it developed from an unprecedented situation, the pod approach may just stick in the future as an alternative — if not preferred — way of providing students with a memorable commencement experience. What we learned from Carmencement 2020 was
that families loved the more personalized journey to the graduation
stage. Students expressed their appreciation of how much personal
attention they received, which in turn, reminded them of their connection to JIS.
Other key points for schools to consider if they choose to take
this smaller pod approach are simple yet meaningful ways to invoke
school spirit, such as including your mascot during the event, inviting
students to contribute to a digital slideshow, or creating a website or
social media account dedicated to their big day.
And of course, your host country will have a special place in their
memories. Incorporating unique elements of the local culture and
traditions not only adds character to the occasion but also celebrates the diversity of your graduating class.
Before getting creative, however, it’s necessary to take into account
any government regulations that may be in place that outline conditions such as mask-wearing or other forms of personal protective
equipment (PPE), capacity limitations, physical distancing requirements, temperature checks, and so on.

Traditional becak, bicycle pedicab, that was used to bring students to an
outdoor stage.
Thus after extensive discussions last year, fully taking into consideration various external limitations at that time, JIS high school teachers
and administrators agreed that crossing the stage to accept a diploma, turning the tassel, and tossing that cap were rites of passage that
needed to be actualized with in-person pomp and circumstance.
There was still hope of hosting a small ceremony inside the theater
where graduation is traditionally held, but when indoor gatherings
were officially prohibited by the government, we had to get creative.
Thus, Carmencement 2020 was born.

“You need to work within the legal parameters that may apply to
your unique situation. Health and safety should especially be strongly considered regarding face-to-face, in-person activities,” said Dr.
Razik. “Once you have the logistics taken care of, then you can have
your brainstorming session.”
In the end, the restrictions bred innovation for our otherwise standard graduation tradition. When the going got tough, the tough got
creative and we were able to pull off a perhaps more memorable
ceremony overall. Families were honored by the ingenuity and commitment to this culminating moment in their JIS journey. Even when
indoor ceremonies are allowed again, there are many elements of
the personalized Carmencement model that will live on at JIS.
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Promoting Student Leadership
By Dr. Sadie Hollins and Anna Zyla
Lanna International School, Thailand

forms with school standards. This in turn communicates to the wider
student community ‘what makes a leader’ and perhaps fails to give more
inclusive opportunities to a wider group of students to develop their
leadership abilities.
Methodology
Last year our school felt that we needed to offer students more of
an opportunity to learn and practice their leadership skills more inclusively than through assigned leadership roles alone. As a result, we
began delivering the Sport Leaders UK Leadership Skills program. Using
the Sports Leaders curriculum and assessment template, we decided to
aim this course at our Year 11 students (aged 15-16 years old) whereby
they would develop, practice and evaluate their leadership skills through
a 12-week course with one 50-minute class per week. Using the Sports
Leaders assessment framework, the course culminated in students (in
pairs) leading a 40-minute lesson to Year 7 students (aged 11-12) which
was delivered through teaching either Maths or English-based sessions.
The researchers felt that this was an opportune age to deliver the Leadership Skills program as it is common for students to take on more formalised Leadership roles (e.g., through sports team captaincy, Student
Council roles, etc.) in Years 12 and 13.
This research design sought to investigate the following two questions:

Today, the promotion of leadership skills in young people is attracting
greater attention as the lines between the adolescent or ‘teen’ years and
young adulthood become blurred. Whilst students can often mimic the
leadership roles and behaviors exhibited by their parents and teachers
(as their primary socialization experiences), by the time students leave
school and enter work or university, they are often expected to have
somehow acquired the leadership skills necessary to contribute effectively to the workplace.
School often serves as the first organizational experience that children
and adolescents face and it often serves as the most important organizational experience throughout childhood. Children spend on average,
12 years or 15,000 hours, experiencing their schooling environment as
the main ‘organization’ that they encounter.Therefore, it is fair to assume
that much of what they learn about adult organizational (or leadership)
behaviors begins at school (Karagianni and Montgomery, 2017).
The design, promotion and implementation of an effective leadership
program can have positive impacts, not just on student development,
but can also influence and add to the broader school culture (Hine,
2012). Research has shown that students who take on leadership positions achieve better than non-leaders in measures of educational participation, career development and salary (Cooper, Healy, and Simpson,
1994; Kuhn and Weinberger, 2005).
Karagianni and Montgomery (2017) contend that often leadership roles
for students do not always provide appropriate (or any) training in leadership skills. Instead, students have to ‘learn by doing’ which, while still
being a valuable educational approach, can mean that students are not
always equipped with the necessary skills to work and manage a team,
or to problem solve and adapt to issues that arise. This is compounded
by the fact that the students typically selected for these roles tend to
be students that excel academically and/or those whose behavior con24 EARCOS Triannual Journal

•
•

What is the impact of participation in a leadership program on
student leadership self-efficacy?
What is the impact of participation in a leadership program on
students’ perceptions of taking on future leadership roles?

In order to investigate this, the research design utilized the five-item
Youth Leader Self-Efficacy scale at the start and end of the course. The
five-item Youth Leader Self-Efficacy scale designed Rehm and Selznick
(2019, p. 53) was chosen because it had been modified by the authors
for young people and focused on measuring ‘a leader’s judgments of
their capabilities to organize and execute courses of action required
to attain designated types of leadership outcomes’. This meant that this
scale was better able to focus on leadership development, rather than
leadership ability more concretely, which aligned with the aim of this
Leadership course. The five-item Youth Leader Self-Efficacy scale included the following items which students were to ask to rate themselves
between 1 (strongly disagree) to 5 (strongly agree) on the following
questions:
1.
2.
3.
4.
5.

I believe I have the ability to be a good leader.
I know how to be a good leader.
I see myself as a leader.
I know how I can help make my world a better place.
I can help others work hard on a task.

This data was supplemented by qualitative data gathered through focus
groups at the end of the course, conducted by the course teachers.
The focus groups consisted of a series of semi-structured questions
and aimed to help the researchers to identify (1) the impact of the
leadership program on students’ perception of their leadership abilities;
(2) the impact on students perceptions of their ability to take on future
leadership roles; (3) their experiences of the Leadership Skills Course.

The questions used in the focus groups/interviews are outlined below:
1.
2.
3.
4.

What were the benefits/challenges of participating in the leadership course?
What were the key skills that you learned participating in the
leadership course?
How would you define yourself as a leader, how has this
changed over the duration of the course?
Do you feel that you would be more/less likely to take on leadership roles after this course? Please explain.

Results
The results from the five-item Youth Leader Self-Efficacy remained relatively stable when comparing results at the start and the end of the
course. For item 1, where students had to rate themselves from 1-5 on
‘I believe I have the ability to be a leader’, 85% of the 13 respondents
rated themselves at a 3 and above post course. For item 2 ‘I know how
to be a leader’, 90% of respondents scored themselves at 3 or higher.
For item 3 ‘I see myself as a leader’ 60% of participants rated themselves
at a 3 or higher. For item 4 ‘I know I can help make my world a better place’ approximately 75% of students scored themselves as a 3 or
higher, and approximately 90% of students scored themselves as a 3
or higher on item 5, ‘I can help others work hard on a task’. There was
little notable difference in the scores of the five-item Youth Leader SelfEfficacy from the start and the end of the course.
However, the qualitative data gathered from the focus groups did suggest an increase in confidence and self-efficacy in leadership skills by the
end of the course. Several students either noted that they felt more
confident to teach, especially in front of their peers, and also that they
felt more confident to be able to cope and meet the demands of leadership roles if they were asked to take one on. One student noted:

‘I have more of the skills needed to be a leader like… if I was called upon to
take that on, then I would be okay with it.’
Many students felt that the course had given them the skills to help
them be a better leader. As some students explained:

‘It definitely helped me learn how to be a better leader.’
‘I understand what it’s like to lead something and how hard it can be to think
of a solution to fix a problem and this course has helped my understanding with
this.’
Anecdotally, for the teachers that delivered this course, it seemed like
the practical experience of having delivered a number of small sessions
to peers before delivering their 40-minute session to a class of Year 7
students was a beneficial process, as students had to learn how to problem-solve and adapt - two of the main areas that students felt that they
had improved upon by the end of the course. One student expressed:

‘If the session is only about talking about teaching in class, I wouldn’t be able to
imagine the situation there. But when I actually get engaged in being a teacher and
leading the year 7s, I feel like it improved my leadership skills because I’m in the
situation and I have to really know what to do and I have to quickly make up a
solution to the problem.’
Overall, the students all said that they would recommend the class to
their peers and that they felt that they had improved their leadership
skills. One student highlighted the importance of this when they explained that ‘being a leader isn’t as important as having the skills needed

to be a good leader’. Further, a number of students felt that they were
more likely to proactively take on leadership roles in the future because
they now felt confident in being able to meet the challenges that could
be thrown at them.
Discussion and Implications for Future Practice
In order to best prepare students to be interactive, global citizens that
possess the leadership skills that they will need to transition from school
into university and work, the teachers of this course felt that the opportunity for students to practice ‘leading’ others and having a chance to
reflect on this was a really valuable experience. The students’ feedback
was that they enjoyed the interactive and practical nature of the course
because it was unlike any of their other lessons. In this respect, providing
students with opportunities in which to practice their leadership skills
in a safe space, in addition to the opportunity for the class as a whole
to reflect on the strengths/weaknesses of the different sessions and the
opportunity to work through leadership challenges collectively was a
highly valued process by the students. This process of reflection also
helped to normalise being able to acknowledge an area of leadership
that they needed to work on, and become comfortable with, rather
than embarrassed about, that process. It also helped students to be able
to more quickly identify when problems arose and why, which is a key
skill of a successful leader.
The decision to design the assessment around teaching a Year 7 class
was purposely done to push students out of their comfort zone and to
really target people management skills, as well as their ability to deliver
content through their planned lessons. This was quite a challenge for a
number of students and upon reflection it would be nice to include a
second follow-up session with the same Year 7 class, so that students
get a chance to address some of their areas of improvement from their
assessment session. It feels important to not only teach and foster leadership skills, but to also ensure students are successful, and therefore
more likely to want to continue on their leadership journey after the
course. Overall, it was a really positive experience through which students became able to realize and understand their own strengths and
leadership potential.
About the Authors
Dr. Sadie Hollins and Anna Zyla are both teaching at Lanna International
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ACTION RESEARCH

Explaining The Relationship Between
Explicit Instruction And Student
Acquisition Of Approaches To
Learning Skills
By Matthew J. Baxter, PhD.
Hangzhou International School

Background of Study
Approaches to Learning (ATLs) include the following skill domains: research, thinking, communication, self-management and collaboration.
The purpose of ATLs is to improve student outcomes. When looking at
this purpose, the first question that comes to mind is, “How?” The International Baccalaureate (IB) requires that IB Schools cover ATL skills in
all subject areas (2013, 2014). Explicitly teaching ATLs to every student
in the Middle Years Program (MYP) via a designated course, however,
is not required. The feedback from universities and industries all over
the world is that these are the skills students will need for the future
of work, and yet, these skills are seemingly missing (World Economic
Forum, 2018; Schleicher, 2015).
The IB encourages schools to have students regularly self-assess their
progress in developing their ATL skills (International Baccalaureate, 2013;
Altan & Nevin 2019). The self-evaluation of progress regarding student
learning has been shown to improve both self-confidence and self-motivation (Dweck, 1999). Using a previously developed skills framework
(Dreyfus & Dreyfus 2000; Berliner 2004; Altan & Nevin 2019) adapted
to the context of the ATL domains, students can accurately judge their
progress in selected skills against general measures of mastery of those
skills (International Baccalaureate, 2013).
Explicit and implicit instruction of ATLs raises student learning outcomes across all disciplines, in addition to improvement in the skills
taught. Hangzhou International School (HIS) decided to create an MYP
course dedicated to the instruction of the five main ATL domains: self-

management, communication, research, collaboration and thinking. According to Martin Seligman, “Learned Helplessness” is embracing negative inputs because past events have demonstrated that you are helpless
to change an outcome (1972). The objective of teaching ATL skills is to
empower students to understand that control and change are possible.
Control over our behaviors, traits and skills is attainable because of research regarding the Growth Mindset, including that of Carol Dweck
and others. According to Lance King, an expert on ATLs and Growth
Mindset, “Control over the quality of your own output is absolutely necessary for both intrinsic motivation and high performance. The world
outside of school demands the acquisition of ATL skills as what is needed most out of college graduates” (2018).
Research Question
To what extent does explicit instruction of Approaches to Learning skills
explain self-reported acquisition of these skills when taught to Englishspeaking students enrolled in an International Baccalaureate Middle
Years Program in China?
Defining the Terms
Approaches to Learning. The five domains identified by the International
Baccalaureate Organization are self-management, research, thinking,
collaboration and communication. For this study, ATLs were selected
because of the IB authorization and curriculum. These skills can be associated with other curriculums that focus on interdisciplinary or transdisciplinary learning.They are further defined into skill clusters in Table 1.

Table 1. Approaches to Learning Domains and Skill Clusters

Self-Management

Research

Thinking

Collaboration

Communication

Affective

Information

Creative

Interpersonal

Literary Skills

Reflective

Literacy

Thinking

Information

Verbal Skills

Organizational

Media Literacy

Critical Thinking

Social and Emotional

Non-Verbal Skills

Ethical Use of Information

Transfer

Intelligence

Thinking

Information and
Communication
Technologies

28 EARCOS Triannual Journal

Explicit ATL Instruction. Weekly, 70-minute lessons delivering guided,
centrally-developed instruction on the five domains of Approaches
to Learning were administered for this study. Units and lessons were
developed from data collected from the ATL Skills Diagnostic and an
articulated ATL scope and sequence (King 2017). Each unit selected
one or two domains to focus on, producing a product or outcome. For
example, students were tasked to create a 3-7 minute film within a small
group over a ten week period. Instruction in class did not focus on film
making, but centered around group work and social skills. In Grades 8
and 10, students were given instruction regarding the required IB MYP
Projects, which are assessed and guided through the lens of Approaches
to Learning (International Baccalaureate, 2014) Conversely, implicit ATL
instruction happens in all IB subjects (International Baccalaureate, 2013),
but tends to be ad hoc, depending on the unit and assessment task.
The theoretical framework under investigation is within the Growth
Mindset Theory (Dweck 2007) and the link it provides between ATL
instruction and ATL acquisition. Figure 1 displays the conceptual framework that explores the relationship between ATL acquisition and explicit ATL instruction within the scope of this study. Thus, due to good
theoretical and empirical reasoning, researchers can expect explicit ATL
instruction to be an influence on ATL acquisition. By using the adapted
ATL Diagnostic Instrument (Dreyfus & Dreyfus 2000; Berliner 2004;
Altan & Nevin 2019), an understanding of the relationship between
explicit ATL instruction and ATL acquisition was identified.
Explicit and
Implicit ATL
Instruction

Implicit ATL
Instruction
Self-Reported
ATL Acquisition
2017

Self-Reported
ATL Acquisition
2020

Figure 1. Conceptual Framework
Research Design
The purpose of this research was to explore the relationship between
the dependent variable, self-perceived ATL acquisition, and independent variable, ATL instruction. Additionally, the research was intended to
contribute to the understanding of ATL acquisition through studying
students who have and have not had explicit ATL instruction. Survey
data was selected because it is the preferred method for a quantitative study and can be easily referenced (Creswell, 2009). The researcher
selected the ATL self-assessment approach introduced by the IB (Altan
and Nevin, 2019) then adapted the approach into a working self-diagnostic assessment instrument known as the ATL Self-Diagnostic. See
Table 2 for details.
Table 2. ATL Self-Diagnostic Dependent Variable Constructs Level of Measurement
Variable and type – Communication Skills (dependent variable):
• Volunteer ideas and insights
• Participate in discussion
• Listen carefully to instructions
• Structure communication logically and clearly
• Interpret and use non-verbal communication/body language effectively

Variable and type – Self-Management Skills (dependent variable):
• Take responsibility for own learning
• Use class time effectively
• Manage time and meet deadlines
• Focused and on-task
• Take care to produce high quality work
• Organize digital files, notebooks and materials
• Handle mistakes, setbacks, anger and frustration constructively
• Persist willingly with difficult tasks
• Set challenging, meaningful and achievable goals
Variable and type – Research Skills (dependent variable):
• Gather, record and check accuracy of data
• Interpret, judge and evaluate information sources effectively
• Collect and analyze data to identify solutions and make informed decisions
• Understand and use technology systems
• Seek a range of perspectives from multiple and varied media
sources
Instrument Response: Likert scale, ordinal data treated as interval level
measurement
1 = Observes
others using
the skill, but is
not yet able to
demonstrate
the skill

2 = Copies others’ performance
of the skill, and
can demonstrate
it at a limited
level

3 = Can demonstrate the skill
when required

4 = Can
perform the
skill without
prompting; can
teach others
the skill

Variable and type – Collaboration Skills (dependent variable):
• Support, encourage and include others
• Take responsibility for tasks within a group
• Aim to actively resolve conflict and work collaboratively
• Ask for help when necessary
• Listen to other perspectives and ideas actively
• Treat others with respect
Instrument Response: Likert scale, ordinal data treated as interval level
measurement
1 = Some
awareness of
how to use the
skill in familiar
contexts

2 = Building capacity to use the
skill in familiar
contexts

3 = Can use the
skill in familiar
contexts and
some unfamiliar
contexts

4 = Can use
the skill in unfamiliar contexts

Variable and type – Thinking Skills (dependent variable):
• Apply knowledge and concepts to support conclusions or arguments
• Identify problems, evaluate and justify effective solutions
• Use brainstorming, visual diagrams and other strategies to generate new ideas and inquiries
• Make connections and transfer knowledge and skills across subjects
• Solve problems independently
• Consider ideas from different perspectives
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Instrument Response: Likert scale, ordinal data treated as interval level
measurement
1 = Not
yet aware
of errors
being made,
therefore,
errors may be
frequent

2 = Able to correct errors with
support from a
teacher

3 = Able to correct errors when
made aware of
them

4 = Can selfcorrect errors;
can self-evaluate
how effectively
they are using
the skill

The questions and level of measures for each ATL strand assessed are
displayed in Table 2. Participants selected responses that were translated
to numerical value for coding, scoring and analysis purposes. Online
data collection was used to administer the survey. SurveyMonkey was
selected based on the ability to capture the appropriate sample considering both cost and time. Through surveys, researchers are able to
draw conclusions from quantitative data by applying follow-up analyses
(Groves et al., 2011).
The choice of quantitative analysis with an exploratory application of
a statistically significant two-sample t-test is valid due to the nature of
the research question which is attempting to explain the relationship
between the independent and dependent variable. The sample size, 30
participants minimum, was determined by the minimum sample size
that SurveyMonkey allows for statistical significance.
Students completed an in-class survey at the beginning of each year
from 2017-2020 via a SurveyMonkey link. A standard prompt was used
to frame the survey for students. The population studied was students
grades 6-10 at an international school in Hangzhou, China. The demographics consisted of individuals from different genders and races, a
large proportion of those with a Chinese or East Asian heritage. For
the purpose of restricting the population to the theoretical framework,
considering the length of the study and appropriate application of data
analysis, Grade 9 and 10 students were selected as the study’s population for both the 2017 and 2020 populations. Students whose English
language proficiency was not adequate enough to understand the questions were removed by a qualifying question identifying which Language
and Literature class they were enrolled in. Students were also removed
if they were not enrolled in the Upper School Curriculum at Hangzhou
International School for a minimum of four years.

cantly different from one another.” The level of significance used to reject or accept the null hypothesis was .05.
Results
A mean average of 1.71 in 2017 and 1.87 in 2020 demonstrated a
percentage increase of 9.4%. SurveyMonkey indicated that each domain
was statistically significant. With p < 0.05, the omnibus null hypothesis
was rejected. The model exhibited a statistically significant predictive
nature and relationship between the dependent variable, self-reported
ATL acquisition, and the independent variable, ATL instruction.
Table 3. Self-Reported Domain Specific ATL Acquisition Mean Average Comparison
Communication

Collaboration

Self-Management

Thinking

Research

2017
(N=31)

1.82

1.62

1.76

1.65

1.68

2020
(N=33)

1.88

1.77

1.90

1.97

1.81

%

3.3

9.3

8.0

19.4

7.7

Note. N for number of participants. % for percent increase.

Results showed a significant relationship between ATL acquisition and
ATL instruction. The 2020 group of students had four years of explicit
ATL instruction while the 2017 group of students had only implicit ATL
instruction. Therefore, the group with explicit ATL instruction were significantly more likely to report characteristics associated with higher
ATL acquisition. Those who did not receive explicit ATL instruction
were less likely to report ATL acquisition qualities. See Figure 2: SelfReported ATL Domain Specific Proficiencies Comparison for details.

Research Hypothesis
The analysis of the data collected in this research study enabled the
researchers to reject or fail to reject the following hypothesis.
H01: There is no relationship between self- reported ATL acquisition
and explicit ATL instruction in English-speaking international students
enrolled in an International Baccalaureate Middle Years Program in
China.
HA1:There is a relationship between self- reported ATL acquisition and
explicit ATL instruction in English-speaking international students enrolled in an International Baccalaureate Middle Years Program in China.
Data Analysis
Data was collected from the ATL Self-Diagnostic survey instrument.The
information was evaluated using SurveyMonkey’s two-sample T-test to
determine statistical significance. According to SurveyMonkey, “This test
examines whether the means of two independent groups are signifi30 EARCOS Triannual Journal

Communication

Collaboration
2017

Self-Management

Thinking

Research

2020

Figure 2. Self-Reported ATL Domain Specific Proficiencies Comparison
Theoretical Implications
The conceptual framework for this study was derived from the theoretical models defined by Dweck (1999) and have been applied by
Dreyfus & Dreyfus (2000), Berliner (2004), Altan & Nevin (2019), and
the International Baccalaureate Organization which links instruction to
ATL acquisition. Implications of the current study suggest the explicit

ATL instruction within educational programs may result in acquisition of
ATLs by students, leading to positive individual and societal outcomes
(World Economic Forum, 2018; Schleicher, 2015). In other words, ATL
acquisition may be enhanced, altered and encouraged by training, education and experience within academics.
The theoretical implications that ATLs can be acquired at a faster rate
through explicit instruction outlines a need to further develop the current understanding of how students gain ATL skills. One avenue is to
determine which interventions and methods can be applied in an academic setting to maximize proficiency in ATLs by individuals. By doing
this, scholars can inform practitioners of a best practice model. This
process would strengthen the inferences drawn from the relationship
between explicit ATL instruction and ATL acquisition and explore any
control variables such as race, gender and school system.
Practitioner Implications
In response to these findings, educational institutions wanting to encourage transdisciplinary life-long skills which are in demand in the
workforce (World Economic Forum, 2018; Schleicher, 2015) should
consider implementing curriculum that explicitly instructs communication, research, self-management, collaboration and thinking skills. Schools
could develop a stand-alone class, such as the ATL class at Hangzhou
International School. This could involve opening a position for an ATL
Coordinator and providing professional development on explicit ATL
instruction. It could also involve targeted intervention by using the ATL
diagnostic survey to help inform cohorts or individual learning plans. A
mentorship and coaching program where older students assist younger
students in the necessities of these skills may be developed. Instructors and administrators alike should be informed of the outcomes of
this study to implement research-based practices that reinforce ATL
acquisitions.
The examination of explicit ATL instruction and its contribution to ATL
acquisition in the context of an English-speaking international school in
China resulted in positive implications for ATL development and learner
performance.The relationship of ATL acquisition to ATL instruction provides a platform for academic influence, individualized instruction, and
enhancements through the development of educational programs for a
variety of cultures and ages. Ideally, both academic and career-oriented
organizations should focus on ATL acquisition by addressing the qualities identified by Dweck (2009) and workforce demands outlined by
Schleicher (2015) and the World Economic Forum (2018). This can be
accomplished through formal training, leadership selection and academic development.
Limitations
The population was cross-sectional and self-reporting. Bias, accuracy,
and interest are implied with self-reporting cross-sectional data (Pannucci and Wilkins, 2010). Direct observations using a qualitative design
would remove self-reporting bias (Peytcheva and Groves, 2009). As
cross sectional data observes a one-time self-perception of the outcomes at the time of collection, results may have been different if collected at another point in time.
Other limitations include the participants’ understanding of the questions in the survey, acceptance of the categories used for level of acquisition, the interpretation of definitions in relation to geographical
and cultural differences, and the fact that the data was delivered over
multiple years using multiple proctors. The data is considered a limitation of this study because data from human subjects can prove to be
both inaccurate and unreliable. This could lead researchers to conclude
a relationship exists when, in fact, the method of collection is the source

of the relationship.
The implications of the results from this study may be too abstract or
too general for implementation in other settings. Taking any population
and assuming the results of the study are applicable to all local populations, contexts and individuals is misleading. Additionally, the survey
instrument, ATL Diagnostic Survey modified from Dreyfus & Dreyfus
(2000), Berliner (2004), Altan & Nevin (2019), serves as a limitation.
This instrument has not been validated independently. Furthermore, no
instrument has been identified or endorsed as a definitive instrument to
measure ATL acquisition. All of these limitations did not alter the design
of the study, but were noted and will be the basis for future studies.
Conclusions
Dweck (2007) suggests that learners that are provided the opportunity to control their learning can acquire skills, traits and behaviors. King
(2018) proclaimed that the learning environment beyond school demands transdisciplinary skills. These skills, also known as Approaches To
Learning, are championed by the International Baccalaureate in response
to the growing demands from organizations (World Economic Forum,
2018) and research outlining the need for ATL acquisition (Schleicher,
2015, 2018). This research wanted to discover if explicit teaching of ATL
skills through a dedicated curriculum and class time would have a positive interaction with self-perceived ATL acquisition. Accordingly, Dweck
(2007) links explicit instruction to acquiring related ATL skills.Therefore,
if a school system creates a curriculum and dedicates class time to explicit ATL acquisition, individual students may attain these skills, producing positive personal and organizational outcomes.
In the current study, a strong positive relationship between explicit instruction of ATLs and ATL acquisition was identified. This significant relationship allowed for the rejection of the omnibus null hypothesis. The
inferences and theories used by Siglemen (1972), Dweck (2007), King
(2018), and Schleicher, (2015, 2018) were justified and supported by
the current study. The World Economic Forum (2018) suggests that
these skills have positive career outcomes. King (2018) determined that
ATLs increase positive academic results. The current research supports
this view of academic inquiry. The findings from this study support the
conceptual framework that predicted a relationship between explicit
ATL instruction and ATL acquisition. This conclusion implies that explicit
ATL instruction will have positive results in ATL acquisition and may
translate to the increase in positive career and academic outcomes.
In short, students have command over their Approach to Learning. This
is important because “today’s economy no longer rewards people simply for what they know –Google knows everything– but for what they
can do with what they know” (Schleicher, 2013). ATLs are inclusive and
comprehensive enough that a course in ATL acquisition would benefit
any school and any student, no matter the curriculum, authorization, or
accreditation. This skills program can be the soil that grows the skills of
a 21st Century learner. It can be a constant in a child’s schooling and
beyond into their career.
About the Author
Matthew J. Baxter, PhD. is the Library Media Specialist at Hangzhou International School. He may be contacted at mbaxter@his-china.org
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In Memoriam
We are saddened to announce the sudden passing of Mr. Richard B. Rucci, who had only retired from our school in the
summer of 2020.  
It is with deep regret and sadness that we must inform you of the unexpected and untimely death of Richard Rucci on
January 15. He joined our staff in 1992 and retired in 2020. We shall always be indebted to him for the contribution he
made to the school in his many roles, and to the numerous students he helped during his long career as an educator in
the U.S., Korea and Japan. He will be greatly missed by his family, friends, colleagues and former students. During his long
and distinguished career, he had demonstrated to be the epitome of generosity, kindness, loyalty and goodness. One only
needs to read the numerous letters and emails received over the years from parents, students and colleagues to grasp the
level of esteem, affection and respect in which he was held by all who knew him. He was indeed a role model who lived
the 2019 - 2020 school theme of ‘Kindness and Consideration’ over the 28 years he had been at Saint Maur International
School. On behalf of the Saint Maur community, we extend our deepest condolences to his family and many friends.
Mr. Richard B. Rucci
April 9, 1943-January 15, 2021

United in prayer and thought.
Jeanette K. Thomas				
Chairperson of the Board of Directors
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Catherine O. Endo
School Head

DATA DRIVEN

Data in a Day: Community
Involvement in the Strategic
Planning Process

By Tanya Olander, Communications Officer
Saigon South International School
“As a part of this community, you have seen growth and change. But we
don’t want you just to witness it. We want you to be a deliberate part
of it,” Head at Saigon South International School, Dr. Catriona Moran,
tells participants as she looks out over the room during “Data in a Day.”
Scheduled just days before new health and safety regulations were directed by the local government, and while parents were still allowed to
enter the campus by invitation, the half-day workshop “Data in a Day”
included more than 60 community members with representation by
students, faculty, staff, administration, parents, and alumni.
After an initial introduction with instructions, David Chadwell, Associate Head of School for Teaching and Learning and the facilitator of the
day’s exercises, instructed the groups to discuss the “why” of our mission statement, i.e., “...purposeful life as a global citizen.” Breaking down
the phrase word-by-word, each person shared what they thought the
words ‘purpose,’ ‘life,’ ‘global,’ and ‘citizen,’ implies. The various results
were used to craft the categories in a Google form that the groups
would use to capture the real-time on-campus observations they would
be making later.
Consisting of four to five people, the groups were deliberately diverse,
ensuring a mix of ages, gender, faculty subject areas, division, and time at
SSIS. The student lens was an essential part of this process, as it would
provide a mirror of the work that SSIS does. Thus, each group included
two students, one from elementary and one from middle or high school.
“You will each notice something different. And it is your unique perspective that we are looking for; there are no wrong answers,” Dr. Moran
reassured participants before they headed out to make their observations.
For three hours, the 15 small groups crisscrossed the campus, ducking in
and out of classrooms, observing how students experience “...the intellectual and personal development of each student in preparation for a
purposeful life as a global citizen.”

lecting data, known as “Data in a Day,” is a method used to collect large
amounts of data on a set topic in a short period of time. And our participants certainly achieved this goal, providing nearly 200 observations.
From SSIS alumna Samantha came this observation from a middle
school class in Digital Literacy: “They’re making their own websites.
These are things that they should be aware of now, as they form their
identities in the digital world.”
Parent and second-grade teacher, Virginia, also came away from a middle school math class with a compelling observation: “I was impressed
with how one MS math teacher used vivid storytelling to get students
engaged in a lively discussion about negative numbers.”
“Something I discovered today is that there is a second gym in the high
school building. Downstairs. In the corner. I did not know that,” said
Aiden, grade 4, as he mused over his discoveries.
SSIS parent Quoc, who has been a part of the school for 15 years, spent
time talking to teachers and observing students as he moved through
the day. It was evident that he appreciated being a part of this process
as much as we appreciated having his candid eye. “This is such a luxury,”
he told us. “To be able to check out the entire process, the road map. As
parents, we tend to hone in on one piece. So, to be able to see how it
aligns and fits in the overall image is a great experience.”
Once compiled and analyzed, all of the observations from the day will
be part of informing our Board Chair and the Strategic Planning Committee in developing the “Profile of a Graduate of 2030” and our strategic plan.
We are truly grateful for our community’s participation in this crucial
step towards building the vision for SSIS people, places, and programs
that will prepare our students for the world of tomorrow, our Vision
2030.
About the Author
Tanya Olander is the Communications Officer at the Saigon South
International School. She can be contacted at tolander@ssis.edu.vn

Outside of the classrooms, individual groups gathered to discuss their
observations and record their data into a Google form. This way of colSpring 2021 Issue 33

Summary
Unable to travel out of province due to the global pandemic, students and
teachers at DAIS developed a partnership with regional corporations in order to bring online learning opportunities to children in local communities.

SERVICE LEARNING

Finding an
Opportunity for
Service Learning
in an Unusual
Time
By Justin Sheehan
Dalian American International School

As the pandemic spread across the globe in early 2020, disrupting global
trade, travel and healthcare, it also led to new and unprecedented challenges for educators, students and families. Skyrocketing cases led to school
closures, shuttering learning institutions and pushing the bulk of education
into online spaces. Although the online learning industry has been growing
for some time, this sudden and massive test brought many of the limitations
of digital schooling into stark relief. In those communities with access to
plentiful digital resources, students missed the opportunity to socialize with
peers and interact with teachers directly. International trips were cancelled
and virtual explorations often paled in comparison.Vulnerable communities
lost access to key student support services like school lunch programs and
struggled to connect with students in homes with aging devices or limited
access to the internet.
In the fall semester of the 2020-21 school year, a group of DAIS student
leaders were tasked with developing ideas for service-learning projects
which would be attainable in this unique environment. In partnership with
Dalian Mother Education Consulting Company (DMECC), a local social
enterprise that facilitates volunteerism within the Dalian community, they
began to research possibilities to develop a program. DMECC and DAIS
engaged with local community organizations to identify local families who
wished to connect their elementary-aged children to online learning possibilities, but were unable to access computers, educational services or, in
some cases, an internet connection. Although the pandemic had precluded
the possibility of DAIS students embarking on their traditional servicelearning trips, it also brought into focus the needs of communities in their
own backyard. The timeliness of these needs created a sense of urgency in
students, who set out to find a solution.
Part of the answer came in the form of a local branch of Accenture, the
multi-national logistics and business services giant.The regional office brings
hundreds of small desktop computers out of service each year, and those
systems are generally destroyed due to security concerns. Recognizing the
potential for these systems to be used in connecting learners and educators, the company offered to perform special refurbishment on small batches of these decommissioned systems if the DAIS community could facilitate
their delivery and setup. DMECC recruited a group of teachers interested
in supporting the program and drafted a plan to recruit additional students.
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With this final piece in place, the Accenture Computer Distribution
Committee (ACDC) at DAIS was formed.
Student and teacher volunteers spent several weeks planning for a distribution event. Students attended peer-supported IT training, learned
about the specific communities with whom they would be working,
and assisted teachers in recruiting chaperones and planning the logistics
of transporting dozens of members of the school community to local
centers and family homes, while keeping within the social distancing
guidelines set out by the regional education bureau. Students in one
advisory volunteered their lunch times to assist in packaging each computer kit with the desktop, monitor, peripherals, webcams and candy for
the young recipients.
On a cool morning in late October, a volunteer group set out from
the DAIS campus to deliver the first round of desktops. DAIS students,
teachers and a supporting team of parents and chaperones distributed
the first round of 50 refurbished desktop computers to the homes of
eager young language learners in two nearby communities. After a stop
to introduce members of the ACDC to local community leaders, small
teams of students joined recipient families in their homes to assist with
installation and ensure familiarity with the new technology.
After the success of this initial collaboration, drawing upon resources
from corporate and social enterprise, local community leaders and
DAIS students, the ACDC members returned to school the following week eager for the next event. The small group of students had
expanded into one composed of dozens, and their excitement for

continuing the project was
infectious. One DMECC
student leader, also a member of the DAIS student
body, reflected on the opportunity to connect the
school’s mission and values
to meaningful work in the
local community. “We got a
chance to use the skills we
have learned with DMECC
and the values and problem
solving from our classes at
DAIS to make a difference
for local people, together
as a community of kids and
DAIS volunteers work to install a computer.
teachers. It felt more natural
than some of our other service-learning trips, because these are local
people facing a real problem that didn’t exist a few years ago in the way
it does now.”
About the Author
Justin Sheehan is a maker-space coordinator and teacher of Computer Science and Design Thinking at the Dalian American International
School in Dalian, Liaoning, China.
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The plastic problem is part of our everyday lives. Which is why, when faced with the
challenge of “How might we reduce our impact on the planet?”, students at Nanjing
International School sought out an opportunity to make a significant difference in their
community and joined the Precious Plastic universe.
Precious Plastic is a combination of people, machines, platforms, and knowledge to create
an alternative global recycling system. The Precious Plastic approach counts on people
to bring about the necessary changes to fix the plastic mess. Ultimately, Precious Plastic
exists to reduce plastic waste. Sometimes this is through boosting recycling efforts or by
adopting zero waste lifestyles by turning trash into useful products.

GREEN & SUSTAINABLE

NIS Students
Protect the
Environment
with Precious
Plastics
By Sonya terBorg
Nanjing International School
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Dissatisfied by the level of impact of their design solutions in Grade 9, a small group of
Grade 10 MYP Design students spent the year researching, questioning, investigating,
and ultimately establishing Nanjing’s first Precious Plastic workspace. The team has the
capacity to collect, sort, clean, shred, and reform used plastic into items such as clocks,
pendants, and earrings. Expertise and advice gathered from the Precious Plastic universe
– an online community of people committed to curbing the plastic problem - have been
instrumental in moving the NIS Precious Plastic team, “The Lion’s Steam” forward.
The group is entering its second year with participants from Grades 6-10 as part of the
Service As Action program. The group is hoping to reconnect with the community and
establish NIS as a plastic collection point. Focusing on what is called HDPE or ‘number 2’
plastic, the aim is for recycling plastic to become part of ‘what we do’ at NIS and in our
community. Collection points have been established in the Centre Foyer at school for this
purpose and we are encouraging the NIS community to drop off clean HDPE ‘number 2’
plastic for NIS students to repurpose.
NIS has a culture where students lead the way in creatively finding problems and then
solving the real-life challenges that face our planet. Join our attempt to be part of the
solution.
About the Author
Sonya terBorg is the Design Teacher and Learning Strategist at Nanjing International
School. She can be contacted at sonya.terborg@gmail.com

GREEN & SUSTAINABLE

What Progress has ISB made on Its
Sustainability Goals?
By Matthew Yamatin, Sustainability Manager
International School of Beijing

Just two years ago, the International School of Beijing (ISB) made the
transformative decision to establish a long-term plan managing our impact on people and the planet. With the help of our community and
inspiration from organizations around the world including Harvard University and Unilever that have done likewise, we created a five-year
roadmap with firm targets and commitments.
A commitment of the roadmap was to be open and transparent with
students, staff, and parents about our progress. We fulfilled this commitment by publishing our first Sustainability Impact Report, covering the
2019 calendar year. ISB is the first international school in the world to
publish such a report, continuing its history of being a leader and innovator in education.
Sustainable ISB is about more than reducing our impact on air pollution
and the climate by using electric buses or becoming more efficient to
reduce our electricity and natural gas bills. Sustainable ISB at its core
is about providing the best foundation for students to learn. Students
are involved in every project we implement, providing them real-world
research, project management, and presentation skills – a learning experience unique to ISB.

and implement creative solutions that contribute to sustainability.Thanks
to this experience, I feel comfortable proposing ideas to improve the
sustainability of any community I’m in. I am very pleased that the next
generation of students at ISB will be given even more incredible opportunities to grow into leaders who truly value sustainability.”
ISB believes taking purposeful action to positively impact people and the
planet is critical, potentially even more so during these challenging times.
The school hopes its sharing inspires other education institutions to
look inward and chart a path forward. China has pledged to go carbon
neutral by 2060 – other countries and organizations are making similar
pledges. Now is the time for schools, colleges, and universities to act,
both within your own organization and to empower young people with
the skills needed to meet these new challenges head on.
About the Author
Matthew Yamatin is the Sustainability Manager at International School of
Beijing. He can be contacted at myamatin@isb.bj.edu.cn

Here’s what Sustainable ISB meant to Louisa Song, a 2019 ISB graduate:
“I feel proud to be a part of a community where sustainability is a priority. To value sustainability is to place the needs of future generations
above those of the present, and with the state of the world today, it is
clear that this is easier said than done. In that regard, I applaud ISB for
not only outlining the necessary steps to become a more sustainable
school through its roadmap but also keeping itself accountable by turning these plans into actions and reporting progress.
“Above all, I am most grateful for ISB’s determination to engage the entire school community in its sustainability journey. During my Senior year,
I was invited to join a working group of several community stakeholders
that convened to bring diverse perspectives to the ISB Sustainability
Roadmap 2025.That experience allowed me to develop my confidence
and voice, two factors that have been integral to my growth as a person.
“In the student group Net Impact ISB, I was provided a safe space to test
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Morrison Academy is an international Christian school in Taiwan founded
in 1952 to meet the educational needs of missionary children. Morrison
currently operates four distinct campuses in cities throughout Taiwan: Taipei, Taichung, Chiayi, and Kaohsiung.

CAMPUS DEVELOPMENT

Morrison
Academy
Taipei Campus
By Joshua Warren
Director of Communications
Morrison Academy
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For decades, Morrison searched for land in Taipei City to expand its campus there, but to no avail. In 2015, Morrison was granted the right to lease
land from New Taipei City, Linkou district, a growing urban area about 25
km from downtown Taipei City. The new campus has allowed Morrison
to expand to a full high school program with green space and standard
athletic facilities, allowing it to more effectively fulfill its mission of serving
the religious community in northern Taiwan.
The basic layout of the campus consists of three main buildings, namely
The Central Building (A), the Classroom Pods (B), and The Athletic Building (C). Additionally, a standard size outdoor soccer field (D) is located
adjacent to these three buildings.Twenty-two spacious apartments (E) for
faculty and staff are located in a quiet corner of the campus overlooking
a lush, green valley.

The Central Building (A) houses a multi-purpose room outfitted with
state-of-the-art audio and acoustical technology to accommodate visual
performing arts. Also noteworthy in the Central Building are its Performing Arts Rooms and Art Studio, all of which feature vaulted ceilings and are equipped with traditional and modern tools of the trade.
A sleek yet cozy library houses plentiful books and innovative reading
nooks for kids to get lost in reading. The ground level of the Central
Building provides indoor parking to support large events and a single
access entrance secured with biometric technology.
The Classroom Pods building (B) boasts a spacious, flexible learning
space on each floor designed for collaboration, team projects, displays
of student work, and assemblies. High schoolers enjoy generous “chilling
space” for healthy socializing as envisioned by the student representatives on the design team. Sleek, full-size lockers and cubbies are also built
right into the walls surrounding these areas. Students have easy access
to guidance counselors and chaplains with their offices located in the
student center area. Off the middle school pod lies a dedicated makerspace and the elementary pod provides a custom-built treehouse and
wet makerspace. Each floor also features comfortable teachers’ lounges
and workrooms.
The Athletic Building (C) features a fully furnished and beautifully constructed gymnasium with a glistening, custom hardwood floor and retractable bleachers. Overlooking the gymnasium is a fully equipped fitness room used by students and staff. The Athletic Building is also home
to a covered outdoor court, a vast space for a variety of sports tournaments and community activities. The outdoor court merges seamlessly
into a learning-oriented playground that is divided into both a covered
section and an outdoor portion in order to provide students with plentiful and innovatively designed space suited for all seasons.
The Morrison Academy Taipei Campus is an elegant addition to the
growing Linkou community in New Taipei City. With its impressive overall 25,534 square meters of floor space, it’s also a pleasantly imposing
one. It was designed by Taiwanese architect Paul Jou and his firm, Grow
Architecture, and has been nominated for two awards in Taiwan, the
“ADA Awards for Emerging Architects” and the “2020 Taiwan Architecture Award,” as well as two international awards, the “Golden Pin Design
Award” and the “IF Design Award.” The spacious interior of the building

is a pleasant balance of tried-and-true construction techniques involving
concrete and a red brick facade, yet it is also heavily accented with modern, tastefully placed steel and glass structures. Laudable not only for its
refined interior design and innovative use of open spaces with abundant
natural light, the campus has also been praised for its environmentally
conscious use of renewable energy.The investment in solar panel capacity of 734 kw/hr blanketing the school building roofs is poised to offset
the school’s annual electricity expense for many years to come.
About the Author
Joshua Warren is the Director of Communications at Morrison Academy in Taiwan. He can be contacted at warrenjo@mca.org.tw

HISTORY OF GIN

GIN Story and Legacy within the
EARCOS Region
By Linda Sills, Executive Director
Global Issues Network (GIN)

We are a global network of student leaders, educator mentors, and
school communities who are dedicated to solving our shared global
issues. We have and will continue to innovate, inspire, and build
local-global solutions for a more equitable and sustainable world,
our world.
On behalf of the Global Issues Network (GIN), we would like to
sincerely thank EARCOS for their continuous and strong support of
our GINetwork. I am inspired by the immense impact and magnitude of the collaborative efforts that have continued to grow since
our first GIN Conference in the EARCOS region.
In 2006, as the acting Director of EARCOS, we hosted Jean Francois Rischard as our keynote speaker for both the Administrative
and Teachers Conferences in Bangkok. His truly stirring message
impacted everyone, students and adults alike, to want to immediately take action to address our global issues. The message Rischard
delivers through his book, High Noon-Twenty Global Problems, Twenty
Years to Solve Them, and the futurist projections therein have staying
power. His emphasis on our collective responsibility to take action
within our local-global planetary systems and lives is as relevant as
it was when he published his work in 2002. It was his message that
spurred my desire to beGIN; to champion this message as the acting
EARCOS Regional Director. I was moved to empower students and
educators by sponsoring and organizing the inaugural GIN EARCOS
Conference.
We chose to host, sponsor and mentor this first student-led Global
Issues Network Conference in the EARCOS Region at the Western
Academy Beijing in 2008. We had a year to create and develop the
best practices that would guide and support the students through
their leadership and community organizer process. These studentled GIN Conference and Project best practices are still utilized, integral and vital to creating the sustainable local-global projects and
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presentations we see to this day. With the Beijing Olympics in fullswing, teams of students from many of the EARCOS schools joined
us to present their local-global projects in teams as empowered
Local-Global Citizens. Students left committed to continuing their
local projects by growing the Global Issues Network at their school
as well as collaborating with their local schools to increase the impact and the sustainability. Given the successes and excitement of
the first GIN Conference and at their request, I went on to fully
support the International School of Bangkok planning our second
student-led GIN Conference in 2009. This GIN Conference and
those thereafter drew students from across the region who were
ready to take action and lead. The enthusiasm and synergy was palpable! We were on the move!
EARCOS has been a strong supporter of GIN Conferences and
student led GIN Projects within
the region every year since we
began in 2008. The most recent
cover of the EARCOS ET highlighted the power of the GINetwork and the tireless collaborative efforts brought forth by
GIN EARCOS Schools such as:
Concordia International School
Shanghai, Yokohama International School, International School of
Penang, International School Manila, Canggu Community School,
and NIST Bangkok.
We are looking forward to building the student-led GINetwork of
Global Ambassadors with GIN EARCOS Schools in support of empowering GIN Students around the world to connect and collaborate locally, regionally and globally to solve our shared global issues
(for more information please see the EARCOS ET Article that highlight the GAP YD GINstories of Impact or visit the GIN GAP website: https://globalissuesnetwork.org/gingap/). The GINetwork staff
and volunteers are working hard to build access and connectivity
between our student changemakers around the world. Please join
our global network of empowered changemakers and GIN School
communities. It’s time to beGIN!
About the Author
Linda Sills is the Executive Director of Global Issues Network (GIN).
GIN is an international learning community dedicated to global
project-based student empowerment. For more information about
GIN, Linda Sills can be contacted at linda@globalissuesnetwork.net

BOOK REVIEW

Confucius and
Piaget Meet Once
Again
Teaching Chinese and Korean
Students in the Western Classroom
Author: Jonathan Borden
By Bill Oldread
EARCOS Assistant Director

In his 2003 book, Confucius Meets Piaget, Dr. Jonathan Borden shared
his experience of thirty years in Korea working with Korean students and their parents in a Western classroom. For many years, Dr.
Borden served as a teacher and secondary principal at Seoul Foreign
School. From 2005 to 2019 he served as high school principal at
Shanghai American School in China. That experience provided him
with experience and insights working with Chinese students and
their parents from several countries. Dr. Borden now shares his
expertise with readers of his 2020 edition, entitled Confucius Meets
Piaget Again.
Both Korea and China, as well as Japan trace their historical and
cultural roots to Confucius or Kong Qui who lived around 500 B.C.
in Shandong Province, China. His goal, to stabilize society and to
encourage harmony led to his developing strict rules governing the
relationships between people, such as king/subject, father/son, etc.
These relationships place great emphasis on the authority of the
teacher and elders as the source of all knowledge and led to a reliance on the lecture method and rote memorization.These elements
of Confucianism can still be found in Korean and Chinese schools
and often find their way into international schools with large populations of Korean or Chinese students.
But, who are our Korean and Chinese students? Dr. Borden identifies
the varied origins of Korean and Chinese students and their resulting
differences. A Korean student may never have lived in Korea and as
a result does not speak Korean, but may culturally be American or
British or another culture. On the other hand you may encounter
a student who has moved directly from a Korean school to an international school. It works similarly for Chinese students who have
been raised in another country with the additional complexity that
Chinese students may originate from Hong Kong, Taiwan, Singapore,
Malaysia, and other countries with large Chinese populations. They
all bring unique qualities and issues to their experiences in an international setting. Thus, Dr. Borden stresses the need to avoid relying
on stereotypical responses in working with these students and their
parents.
Throughout his book, Dr. Borden provides insight into recognizing
problems arising from cultural differences and working to resolve
them both with students and their parents. He also provides useful tips on avoiding pitfalls when working with local staff in schools
located in Korea and China.
The contents of this book will ring familiar with those who have
worked in international schools in Southeast Asia. For those on their
way to such an assignment it is a must read. I highly recommend that
schools located in East Asia provide a copy of this book to each new
staff member. It is an excellent resource for teachers and counselors
to assist in developing positive and successful relationships with Korean and Chinese students.
About the Author
Bill Oldread is the assistant director of EARCOS. He can be contacted at boldread@earcos.org

Spring 2021 Issue 41

As the world continues to become more globalized, the number of international schools is increasing dramatically. According to International
School Consultancy (ISC) Research, there are now over 12,000 international schools worldwide; and that number is growing. In addition, over
75% of the international school leaders express a need for professional
development. The International School Leadership Program (ISLP) is
meeting that need by preparing the next generation of leaders in international schools in East Asia.

PROFESSIONAL DEVELOPMENT

Developing Leaders
Who Make a Difference
around the World: The
International School
Leadership Program
(ISLP)
By Dr. Glenys Hill, Washington State University (WSU),
Dr.Walter Gmelch, University of San Francisco (USF), and
Dr. Roger Rada, Washington State University (WSU)

Washington State University (WSU) has a long standing partnership to
meet the professional development needs of EARCOS teachers and
school leaders. Since the early 1980s, WSU has placed student teachers at
EARCOS schools and provided on-site courses for administrators. More
than a decade ago, WSU and the University of San Francisco launched the
International School Leadership Program (ISLP), a two-year cohort program leading to Principal Certification in Washington State. ISLP students
have the option of receiving a master’s degree in Educational Leadership
from WSU by completing additional coursework and a master’s exam.
Today, ISLP graduates provide leadership for international schools around
the world from members of EARCOS, to members of the Association
of International Schools in Africa (AISA), the Mediterranean Association
of International Schools (MAIS), and the Near East South Asia Council of
Overseas Schools (NESA).
The ISLP is unique in that the entire program is delivered through a
combination of on-site classes during the fall and spring EARCOS conferences and online learning activities. Ethan Van Drunen, recently appointed
Director of Windhoek International School in Namibia, shares how the
ISLP impacted his personal and professional growth:

I still regularly connect with the friends and professors that I met
through this excellent program. In addition to learning about the many
aspects of school leadership – from finance to human resources to decision-making – the program was, to me, personally transformative. By
looking at case studies and learning from example, I was able to clarify
my own approach to school leadership. On a practical note, the ISLP’s
blended model worked with my schedule in a way that other programs
would not have allowed.
The ISLP is unique in that the entire program is delivered through a combination of on-site classes during the fall and spring EARCOS conferences
and live, online learning activities. The hallmarks of the ISLP program are
presented below.
Hallmarks of the International School Leadership Program
•
•
•
•
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Hybrid, two-year cohort model – combination of live video classes (at times convenient to students in Asia) and onsite, face-toface instruction at the Fall and Spring EARCOS Conferences
No requirement for onsite instruction in the U.S.
Coursework meets Principal Certification from the State of
Washington (with reciprocity to most states)
Over 100 ISLP alumni throughout East Asia, and opportunities to

•
•

develop a network of professional colleagues
World class instruction from experienced school administrators
and nationally recognized university faculty
Optional master’s degree in Educational Leadership

Deputy Head of School at the American School of Taichung, adds her
personal testimonial regarding the program.

The hybrid model of the International School Leadership Program
allows working professionals to learn at their own pace while still being able to participate in rich conversations and professional dialogue
during face-to-face class meetings. The professors were very supportive
and helped each individual to grow as an administrator. The case
study and educational theories learned were both current and practical to the international school setting. I would highly recommend this
program.
The International School Leadership Program is now accepting applications for Fall 2022. For additional information about the program
and application procedures, go to: https://education.wsu.edu/graduate/
edleadership/islp/

ISLP students, EARCOS Leadership Conference 2015
The Washington State Principal’s Certificate is recognized throughout
the United States and is aligned with the latest standards from the
National Educational Leadership Program (NELP). During the twoyear program, ISLP students take six classes for a total of 18 credit
hours, along with six credit hours of internship. The programs hybrid
model combines live, video sessions, with five days of on-site, facetoface instruction at the fall and spring EARCOS conferences. Annie Tung,

Washington State
University

About the Authors
Dr. Glenys Hill and Dr. Roger Rada are both professors at Washington
State Univertsity and can be contacted at hillradaschools@gmail.com.
Dr. Walt Gmelch is a Professor of Leadership Studies in University of
San Francisco. He can be contacted at whgmelch@usfca.edu

Principal Certification

International
School Leadership Program
Bringing In-Person Leadership Training
to You in East Asia
New cohort begins Fall of 2022

INFO: roger.rada@wsu.edu
WEBSITE: https://education.wsu.edu/graduate/edleadership/islp/

Ed.M. in Educational Leadership
(Optional)

World Class
Face to Face
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PRESS RELEASE

“Time Capsule”
Art Project Celebrating the
History of the
School with Art
By Mr. Josiah Bloemberg, Art Advisor
Concordia International School Hanoi
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In celebration of Concordia International School Hanoi’s 10th year of
operation, high school art students spent their summer holiday creating a
10-panel artwork celebrating the history of the school.
“I was inspired by the artistic environment in art class one day and wanted to spread that energy around the Concordia community,” said Emma
(G11) who started the project. “Our school student body is specifically
strong in the STEM field, so it’s nice to see Art get recognition since there
is also a lot of artistic talent here. By illustrating the 10 years, I hope everyone here will view Concordia as a colorful, lively, and vivid environment
other than just an educational field.”
“I took part in this project as a result of my natural inclination to create
art and, in this specific case, to leave a positive mark in our school history,”
says Linh (G11) who planned the middle three panels. “While it did take
up a chunk of time during my summer, it was quite fun to get lost in the
process, trying to encapsulate Concordia’s 10 years’ worth of memories
and experience within several panels.”
Over the course of two months, a total of fourteen students gathered
together both on and off campus to plan, sketch, and paint the ten 80cm
x 120cm panels.
“This project was an astonishing group work painting,” said Grace (G10),
who mapped out the first three panels. “Each person has their own
unique style, so I wanted to let team members share their talents by
helping to paint and color on the idea sketches I made. I am so proud of
my group mates who worked hard on this project -- I could see how they
appreciate and love Concordia.

The artwork was showcased at Orientation Day to introduce our families to our 10 Year Anniversary. They are now on display in the school
dining hall, where all students and guests can appreciate our student’s
artistic achievements and reflect on the 10 years of growth.
“What makes me feel the happiest was watching these paintings bring
people together during the process and after they were displayed,”
says Emma. “When students and teachers come together to recall past
events, there is a sense of unity among everyone.”
“I found it to be truly worthwhile when I saw other students, teachers,
and staff looking at the art and saying ‘Ooh, I remember this happening,’ ”
said Linh. “I think that the project allowed us to take a walk down our
school’s memory lane, and that’s amazing.”
“As I worked on those paintings, I felt a lump in my throat, as it was a
reflection time for me as a student who has been here all 10 years at
Concordia,” said Grace. “Next time, I want to try the bigger size canvas
and try to use mixed media! Sadly, I will graduate in the next 2 years, but
I hope to see artwork maybe for the 20th celebration!”
Over the past 10 years, Concordia has grown from 50 students in a
temporary location to 487 students from more than 20 countries learning in a dedicated, state-of-the-art facility.
About the Author
Mr. Josiah Bloemberg is the Art advisor on this summer project at
Concordia International School Hanoi. He can be contacted at josiah.
bloemberg@concordiahanoi.org

Submit an Article to The EARCOS Journal
We invite you to share the great things going on at your school with
the other schools in the EARCOS region.
Deadline for the following ET Journal Issues
Fall Issue - September 1, 2021
Winter Issue - December 1, 2021
Spring Issue - April 1, 2022

What can be Contributed?

Here are some of the features in the next issue:
Faces of EARCOS – Promotions, retirements, honors, etc.
Campus Development – New building plans, under construction, just
completed.
Curriculum Initiatives – New and exciting adoption efforts, and
creative teacher ideas.
Green and Sustainable – Related to campus development and/or
curriculum.

Service Learning Projects
Action Research Reports - Summaries of approved action research
projects
Student Art – We will highlight ES art in Fall issue, MS art in Winter
issue, and HS art in Spring issue.
Student Writing – Original short stories, poetry, scholarly writing.

Article Integrity

We want to make sure submitted articles are not in violation of copyright laws. We highly encourage original articles. When you send an
articles to our ET Journal, we will make sure you get the proper credit
by displaying your name, title, school, and email in the article.
If you would like to submit an article please email Bill Oldread at
boldread@earcos.org OR Edzel Drilo at edrilo@earcos.org
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PRESS RELEASE

Retirement as
Head of Alice
Smith School,
Kuala Lumpur

Roger Schultz

Head of the Alice Smith School in Kuala Lumpur, Roger Schultz, will
be retiring in July 2022.

as ever and is reflected in the communications, partnerships and
connections the school has regionally and worldwide.

By then, Roger will have given twelve years of outstanding service
to the school, four years as Secondary Principal and eight years as
Head of School.

“It has been quite a journey since I arrived at Alice as Secondary Principal in August 2010, one that I have enjoyed immensely and one that
has shaped me enormously as an educational leader. I hope that the trust
placed in me by the Council and school community when I was appointed
in August 2014 to Head of School has not been misplaced.

Roger’s vision and leadership has made Alice Smith one of the
world’s leading British international schools. He has successfully led
his team of educators and non-teaching staff to instill an exceptional
level of academic attainment, a high quality of teaching and learning,
the provision of world class facilities and an ethos of positive pastoral care and wellbeing of students.
Roger and his wife Diane have been a vital part of what makes Alice
Smith the vibrant, caring and special place it is. Indeed, the School
Belief Statement, crafted by Roger, exemplifies their contribution to
the school community.

“We believe that through generosity of time and our care and attention
to every individual, we find a way to bring out the best in all people and
create an enduring sense of belonging to something very special”.
This belief in bringing out the best in people and belonging to something special has never resonated more passionately in guiding the
school’s mission. Alice Smith’s reputation for delivering learning and
teaching of the highest quality in international education is as strong
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There have been challenges for sure, including leading the school through
the current pandemic. In navigating these challenges, I am incredibly grateful for the unwavering support of the Council of Governors, the leadership
teams and the staff, students and parents of our school community.
In the hustle and bustle of school, it can be difficult to find the time to
reflect deeply on the journey our school has been on in the last decade and
the part I have been fortunate to play in this journey. It has been such a
tremendous team effort to achieve key mileposts year on year and see the
school develop, mature and thrive at so many levels.”
The Council of Governors is intending to conclude the appointment process for the new Head of School by the end of the current
academic year.

Press Release
WELCOME NEW SCHOOLS
KEERAPAT INTERNATIONAL SCHOOL
Address: 58 Moo 9 (Soi Ramintra 34)
Ramintra Road Bangkhen Bangkok,
Thailand 10230

INTERNATIONAL PIONEERS SCHOOL
Address: 20 Soi Charoen Nakhorn Road,
Klongtonsai Klongsan, Bangkok
Thailand 10600

Website: https://kpis.ac.th/
Director: Ms. Dew Intakanok

Website: www.ips.ac.th
Head of School: Mrs. Alka Pandey

Vision
To be an international school providing a well-balanced education that will enable our students to become morally and ethically responsible and productive citizens in a globally competitive
information-based society.

Vision
To empower every child holistically to be a competitive global
citizen who endeavours to build a sustainable world.

Mission
To provide students with the educational foundation that will equip
them with the knowledge, skills and attitudes needed for harmonious living in a culturally diverse society as.
An Effective Communicator
A Lifelong Learner
A Critical Thinker
A Global Citizen

Mission
The school’s mission is to encourage and inspire all children in our
care to become internationally minded, pioneering scholars, to
launch themselves on a journey of discovery, into their own being
and the universe they are a part of, thus raising self-awareness, and
nurturing a love of learning and knowledge that will benefit the
world and the students for the rest of their lives.

WELCOME NEW INDIVIDUAL MEMBER
KARL NIELSEN, DIRECTOR
OASIS INTERNATIONAL SCHOOL OF ANKARA

CAMPUS DEVELOPMENT
New Playground Opens at Pattimura Elementary School, Jakarta Intercultural School
This colorful, fun new facility was designed by the award-winning playground architects of MIG in Berkeley, California. They created a beautiful
space that specifically caters to children aged 6 to 12 and helps them
strengthen their locomotor skills, improve their balance, create curiosity,
and boost their confidence, and allows them to simply hang out with
friends.
Certain pieces were created to encourage a sense of risk-taking, allowing the children to challenge themselves in a safe environment. The playground’s materials were sourced from all over the world to meet the
highest international safety standards and at the request of the elementary school students, it boasts jungle elements in honor of their host
country, Indonesia!
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High
School
Art
Celebration
Concordia International School Hanoi
(Left)
Mountains
Anh Ngoc Dang, Grade 10
Acrylic Painting
(Right)
3D Sculpture
Gavriella Harder, Grade 11
Wires on Woodblock with Spray paints

Bandung Alliance Intercultural School
“Blind”
Annaline Nugraha, Grade 12
Medium: Digital Painting

Bandung Alliance Intercultural School
“Fruit”
Sherin Chong, Grade 9
Medium: Acrylic Painting

International School of Ulaanbaatar
(Left)
“Her Influence”
Kasandra Erdenesukh, Grade 12
Medium: oil on canvas
(Right)
“Losing Identity”
Youngseo So, Grade 10
Medium: colored pencil on paper
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High
School
Art
Celebration

Korea International School, Jeju
Hyunji Chae, Grade 10
Medium: Charcoal on canvas

Korea International School, Jeju
“The Power of Changing the World “
Janet Oh, Grade 11
Medium: Acrylic and Marker on Paper

Janet Oh
Grade 11, Korea International School Jeju
The Power of Changing the World
Acrylic and Marker on Paper

Thai-Chinese International School, Thailand
“Poisonous Teapot”
Pattanan Wijitpraphai (Able), Grade 10
Medium: Acrylic on Canvas

Thai-Chinese International School, Thailand
“Devil’s Possessions”
Panassaya Tangwangsiri (Pei Pei), Grade10
Medium: Acrylic on Canvas
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“Mother“

Minseo Kim, Grade 10
Korea International School, Jeju
Medium: Oil and Beads on Canvas

